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4.B - Core Component 4.B
The institution engages in ongoing assessment of student learning as part of its commitment to the educational outcomes of its students.
1. The institution has effective processes for assessment of student learning and for achievement of learning goals in academic and cocurricular offerings.
2. The institution uses the information gained from assessment to improve student learning.
3. The institution’s processes and methodologies to assess student learning reflect good practice, including the substantial participation of faculty, instructional and other relevant staff members.
Argument
4.B.1 The institution has effective processes for assessment of student learning and for achievement of learning goals in academic and cocurricular offerings.  
Purdue Fort Wayne engages in assessment processes, both summative and formative, that provide evidence of learning and that provide information necessary to improve curricular and cocurricular offerings to improve student learning and success.  The Office of Academic Accountability and Student Success provides oversight for assessment in Academic Affairs and supports assessment through consultation for co-curricular offerings outside of the Office of Academic Affairs. The assessment plan and procedures were adopted by Senate in SD 15-6r  serves as the formal communication of the institutional academic assessment plan and defines campus level policies and procedures for assessment of student learning.
The process for assessing student learning goals in academic offerings is comprised of three specific elements:
1. Assessing student learning in academic programs and departments within those programs
2. Assessing student learning in the general education program
3. Assessing student learning and engagement at the institutional level.
Programmatic Assessment of Student Learning 
The assessment process at PFW builds on the Program Learning Assessment, intervention, and Re-assessment (PLAIR) Model (Fulcher, K.H., Good, M.R., Coleman, C.M., & Smith, K.L., 2014) emphasizing a cycle of assessing student learning, planning and implementing interventions based on the assessment data, then reassessing student learning resulting from the intervention.  The PFW Assessment Model embeds the assess-intervene-reassess model within a larger perspective of programmatic curricular design where assessment is integrated in the teaching/learning relationship. The discussion in 4.B.3. provides more details on the methodological foundation of the assessment plan. SD15-6r defines the Purdue Fort Wayne Assessment Plan in Section III and outlines the assessment process in Section IV.  
The assessment process, is fully described in the PFW Assessment Manual. The PFW Assessment Workbook provides a series of worksheets to help units develop or refine their assessment plan.
The assessment process is comprised of three elements:
· Annual Departmental Assessment Report
· College Level Review of Departmental Assessment Reports
· Assessment Council Review of College Level Assessment Reports
The Department Assessment Report Outline describes the requirements for annual assessment reports.  It was designed to assure that assessment of all academic programs are:
· Grounded in student learning outcomes
· Map SLOs to core courses required of all students in a progression leading to accomplishment of outcomes upon graduation
· Map Program SLOs to the institutional outcomes in the Baccalaureate Framework
· Define methods, measures and metrics
· Report on assessments conducted over the course of the academic year and describe planned student learning interventions when warranted
· Report any changes in assessment methods for coming year
· Report on how assessments in prior years were used to make improvements in the student learning based on assessment of interventions
· Report on how results are disseminated to faculty and external constituents (optional)
All Departmental and College Assessment Reports are posted on the assessment website. The 2018-19 Academic Year Department Programmatic Assessment Reports are provided to demonstrate the effectiveness of the process.
Departmental Assessment Reports are reviewed by College Assessment Committees in each College. The inaugural College Level Committees were required to attend the Reviewing Departmental Assessment Reports Workshop which includes a link to the workshop slides for review. . Because members of the committee are typically elected to three year staggered terms, the Workshop materials are kept available; however, formal training is only offered on request.  Most College Committees have a conference annually with the Executive Director of Academic Accountability and Student Success to discuss the upcoming review. 
College Committees evaluate the departmental assessment reports using the College Committee Rubrics for Evaluating Annual Assessment Reports.  The PFW Assessment Manual and PFW Assessment Workbook provide tools for the Colleges and their Academic Departments to develop and/or improve the quality of assessment activity. The College Committees provide evaluations to the departments using the Rubrics. Recent college reviews provide evidence of the process and its effectiveness:
· VPA-College-Asmt-2019-20
· ETCS-College-Asmt-2019-20
· CPS-College-Asmt-2019-20
· COAS 2019 20 College Level Review Rubrics and Responses to Departments
· BUS-College-Asmt-2018-2019 (note - consistent with their AACSB accreditation DSB produces one report across all departments)
The final part of our process has been a University Assessment Council Review of College Committee evaluation of academic departments.  This had some utility in the first couple of years of the assessment plan implementation; however, the feedback to the colleges (due to the length of the review period) lagged into the following academic year leaving little time for college committees to use the information in support of meaningful improvement.  As a result, we have begun exploring a different approach to institutional level review of assessment reports. One of the challenges we hope to address is that the Assessment Council began to become administrative heavy as College's nominated primarily administrative faculty rather than faculty without administrative loads to the council.  This concern is being address as part of an effort by the Office of Academic Accountability and Student Success to create a better sense of shared governance. Presently, the Executive Director and Senate Leadership are discussing how the  Assessment Council might be reconstituted as a Faculty Senate Subcommittee.  Both the Senate and the Executive Director hope that such a structure that will enhance faculty "ownership" of the assessment process and align with faculty responsibilities for curriculum as well as the assessment models emphasis on integrating assessment within curricular processes.  We expect to bring the proposal to the Senate floor in Fall 2021.
General Education Assessment
SD12-14 revised the general education program to align with Indiana's Senate Enrolled Act 182 establishing a Statewide Transfer General Education core of at least 30 credit hours for all students seeking Associate or Baccalaureate Degrees. SD 12-14, pg. 12, item 2 charges the General Education Subcommittee to conduct an on-going assessment of all courses in the general education curriculum. Item 3 charges the Chief Academic Officer (or designee) to make available to all faculty the procedures used for course certification, decertification, and assessment.  The Executive Director for Academic Accountability and Student Success (formerly the Director of Assessment) serves as the VCAA designee as a voting member of the General Education Subcommittee.
General Education courses are assessed annually as evidenced by the 2019-20 General Education Assessment Reports Combined.  The course based assessment approach is consistent with the language in SD 12-14' however, as noted in the Assessment Academy feedback as well as the 2010 Comprehensive Study, attention needs to be paid to a more programmatic assessment of general education.  The 2015-16 Evaluation of General Education Assessment identified challenges in the general education program and its assessment. Based on that analysis, The General Education Subcommittee has been working since 2016 to revise the general education program to create coherence and meaning as a program and to provide an improved assessment strategy as evidenced by proposals:
· GE Proposal Reading Package for Town Hall Meetings
· CREATING SIGNATURE ASSIGNMENTS FOR PROGRAMMATIC ASSESSMENT
· Evaluation of Proposed General Education Revision 2018
· Proposal for General Education Revision SDS 20-18
The Status Report of the Progress on General Education Revision and Interim Assessment Measures Prepared for the VCAA and GE Subcommittee prepared for the GES and VCAA provides details on both revision attempts and effectiveness of interim assessment measures.
 Institutional Assessments of Student Learning
Purdue Fort Wayne engages in regular institutional level assessments aimed at improving student success, understanding and enhancing campus climate, and on other issues of importance to the university.  The strategic planning process used data collected from existing assessment projects including findings from the National Student Survey of Student Engagement and the Faculty Survey of Student Engagement. PFW typically administers the survey in three year intervals; however, due to the realignment and strategic planning efforts the following surveys were conducted between 2018 and 2020. The 2019 NSSE and FSSE Reports were provided to the Strategic Action Planning Committees as data sources to help formulate Action Plans.  In addition, the topical modules were provided to the Diversity, Equity, and Inclusion Team and the Advising Team.  While we cannot attest to the extent they were considered in the development of both plans, the recommended strategic action steps suggest that the evidence in the modules was used to shape the plan.
2019 Base NSSE Report
2019 NSSE Academic Advising Module
2019 FSSE Academic Advising Module
2019 NSSE Inclusiveness and Engagement Module
2019 FSSE Inclusiveness and Engagement Module
2019 FSSE NSSE Combined Report
2020 Base NSSE Report
2020 NSSE Academic Advising Topical Module
2020 NSSE First Year Experiences and Senior Transitions
Student Affairs Assessment - Cocurricular
Student Affairs has increased its assessment efforts as a result of planning activities across the division and a new Vice Chancellor for Student Affairs.  The unit began working with the Office of Assessment to improve their current assessment strategy in Spring 2019.  In Fall 2019, the assessment office worked with each unit to begin developing assessable outcomes as well as develop a template for student affairs unit.  This effort was an extension of the Institutional Assessment Model developed as part of the Assessment Academy.  The shift to remote operations in Spring 2020 delayed the work: however, the majority of student affairs units have developed measurable outcomes using CAS Standards as a guide. Presently the units are working with the Office of Assessment to develop their unit assessment plans guided by the Student Affairs Assessment Plan Template developed by the Office of Academic Accountability and Student Success. Several of the units have now moved to the Office of Diversity, Equity and Inclusion and the new Chief Diversity Officer supports the continued work on developing assessment plans for each of the units.
4.B.2 The institution uses the information gained from assessment to improve student learning
The work in the Assessment Academy identified that the next step in our development of the assessment plan is ensuring that assessment is used to improve student learning.  The institution has made significant progress as illustrated in 2018-19 Academic Year Department Programmatic Assessment Reports.  As a continuation of the work begun in the HLC Assessment Academy, PFW established the PFW Assessment Academy.  Academy projects were interrupted by COVID; however, progress on use of assessment to improve learning was highlighted in the 2020 Assessment Academy Update.  The report is published on the website for College Assessment Councils and interested faculty member review.  
4.B.3 The institution’s processes and methodologies to assess student learning reflect good practice, including the substantial participation of faculty, instructional and other relevant staff members. 
The PFW Assessment Manual provides a full description of processes and methodology to assess student learning and reflect good practice.  The PLAIR Model is the foundation of the plan emphasizing a continuous cycle of assess-intervene-reassess.  The scaffold approach of course to program assessment assures substantial participation of faculty. Each College has a committee of 3 to 6 faculty members reviewing all the assessment reports produced by the departments.  These committees operate on a rotating member model which encourages multiple faculty engaging in review.
Student support areas in Student Affairs are participating in consultations and workshops conducted by OAASS to develop learning outcomes for their units.  The majority of Student Affairs personnel have been substantively involved in developing outcomes for their programs aligned to CASS Standards.
The implementation of the new advising structure is developing an assessment plan to evaluate student learning through advising.  
Progress is ongoing but the growth since 2015 demonstrates a commitment to continuous improvement and increasing participation as assessment moves from 
For the last six years the institution has systemically improved assessment processes building on progress noted in The Advancement Section of the 2010 Comprehensive Review while acknowledging the feedback that improvement was still needed. 
The work of building structure, processes and methods to assess learning is introduced in the discussion in 4.B.1  One of the challenges we faced in implementing a new assessment model was that, like many other institutions, it was largely based on a culture of compliance rather than a culture of learning.  In other words, faculty engaged in assessment as a means to satisfy administrators and external agencies more than as a means to improve student learning. For this reason, the assessment plan from its origin has focused on integrating assessment in the curriculum as evidenced by an emphasis on authentic embedded assessments as part of the academic plan, encouragement of signature assignments that often include high impact practices and can be used both as a learning and assessment tool, and the conceptualization of curriculum broadly defined as an intervention and assessment as an observation in a continuous cycle focused on improvement.  This approach allows a quasi experimental approach to assessing learning that provides more confidence that assessment is providing information that can improve student learning.  That is also the reason that the PLAIR model of assess, intervene, re-assess was chosen as the foundational model for our assessment plan.
We chose to participate in The HLC Assessment Academy as our Quality Initiative to benefit from peers and assessment professionals as we designed and implemented a new plan. The Assessment Academy Project Final Consolidated Reports provide a narrative of our activity during participation in the academy. As noted in Version 8 of the Project report participation in the academy and the critical feedback received from the reviewers enhanced our accomplishments in multiple areas including: 
· Refining Student Learning Outcomes across all academic units to clarify programmatic expectations and improve our ability to measure student success
· Supporting a curricular mapping project which mapped programmatic outcomes to specific courses in the major and at specific levels of expected learning while also mapping programmatic outcomes to institutional goals as expressed in the Baccalaureate Framework
· Critical examination of the rubrics we developed to evaluate the quality of programmatic assessment reports and provide constructive feedback and recommendations for improving the integration of assessment in the teaching and learning process as a tool to improve learning
· Examination and feedback on the Rubric for Assessment Council to evaluate the College Level reports produced by the College Assessment Committees.
In addition the academies emphasis on sustained assessment efforts forced us to think of how we move assessment from a culture based largely on compliance to a culture grounded in student learning.  As changing culture is a larger organizational issue, we developed a framework for evaluating how assessment was becoming institutionalized in the university using Richard Scott's (1995, 2004, and 2008) conceptualization of "Institutional Theory" and Carol Colbeck's (2002) scholarship applying Scott's work to examine institutionalization of curricular and pedagogical reforms. Together these works provided a way for us to evaluate the extent to which assessment on our campus was evolving as part of a "learning culture".  It guided decisions in the plan to:
1. Encourage faculty ownership - initially through the Senate Document and as discussed below a new proposal to reconstitute the Assessment Council as a formal sub-committee of the Educational Policies Committee of Faculty Senate (regulative frame).
2. Ensure that high levels of support at the departmental level through a review process embedded in the college and conducted by peers of colleagues within their college (normative pillar) lead to consistent production of high quality assessment reports
3. Increased public dissemination and university-wide discussions of how assessment is being used to improve student success and learning in support of continuous improvement (metacognitive pillar - still developing) 
 Institutionalizing Assessment in A Culture of Learning provides evidence of the progress made during our participation in the Assessment Academy.  I
The ongoing work with Student Affairs and the Office of Diversity, Equity and Inclusion engages staff in those offices in assessing cocurricular learning.  As an institution, we believe that cocurricular learning is essential to helping students succeed.  Therefore, our efforts at improving learning and student success make assessment with the intent to continuously improve require robust assessment of cocurricular learning.  Although the work is just beginning in this area of institutional assessment, we are confident that over the next few years a robust and meaningful assessment effort will be implemented in these areas.
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