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Section 1: Summary of Findings for all Departments/Programs 


The process for compiling and reporting 2020 Annual Assessment Reports for undergraduate 


and graduate programs in the College of Professional Studies (CPS) was organized by the 


Faculty Governance Committee of the College. A formal process to complete program reviews 


was adopted and as part of an effort to improve continuity to the Annual Assessment Review 


process, a series of technical assistance workshops were developed and delivered in early fall 


2020 by Dr. Wylie Sirk, Associate Dean and Dr. Brad Oliver, Chair of the Faculty Governance 


Committee.  


 


These workshops provided ongoing technical assistance to program coordinators on how to 


best utilize the Annual Assessment Report template and Program Review Rubric (i.e., resources 


provided by the Office of Assessment at Purdue University Fort Wayne).  These workshops 


resulted in critical faculty conversations around continuous improvement. Each workshop was 


delivered virtually and recorded. These sessions can be viewed through Kaltura streaming 


video as listed below: 


 


Workshop Recording #1: Orientation, Sections 1 & 2 (from 9.18.2020):   


https://mediaspace.itap.purdue.edu/media/Annual+Assessment+Report+-


+Orientation+Meeting-20200918+1600-1_53216561/1_lprq1rwb 


 


Workshop Recording #2: Section 3 (from 9.28.2020):  


https://mediaspace.itap.purdue.edu/media/AAR+Check-In+Meeting+ 


+September+28%2C+2020+Section+3+-+Assessment/0_zkx049g3 


 


Workshop Recording #3: Section 4 (from 10.10.2020):   


https://mediaspace.itap.purdue.edu/media/Annual+Assessment+Report+-


+Check+In+Meeting+3+from+10.12.2020/0_hadmgcy0 


 


Workshop Recording #4: Section 5 (from 10.26.2020): 


https://mediaspace.itap.purdue.edu/media/Annual+Assessment+Report+-


+Final+Check+In+Meeting+10.26.2020/0_piqkt85r 


 


All programs within in the College of Professional Studies submitted 2020 Annual Assessment 


Reports to the Dean’s Office on November 2, 2020.  During the month of November, faculty 



https://mediaspace.itap.purdue.edu/media/Annual+Assessment+Report+-+Orientation+Meeting-20200918+1600-1_53216561/1_lprq1rwb

https://mediaspace.itap.purdue.edu/media/Annual+Assessment+Report+-+Orientation+Meeting-20200918+1600-1_53216561/1_lprq1rwb

https://mediaspace.itap.purdue.edu/media/AAR+Check-In+Meeting+%20+September+28%2C+2020+Section+3+-+Assessment/0_zkx049g3

https://mediaspace.itap.purdue.edu/media/AAR+Check-In+Meeting+%20+September+28%2C+2020+Section+3+-+Assessment/0_zkx049g3

https://mediaspace.itap.purdue.edu/media/Annual+Assessment+Report+-+Check+In+Meeting+3+from+10.12.2020/0_hadmgcy0

https://mediaspace.itap.purdue.edu/media/Annual+Assessment+Report+-+Check+In+Meeting+3+from+10.12.2020/0_hadmgcy0

https://mediaspace.itap.purdue.edu/media/Annual+Assessment+Report+-+Final+Check+In+Meeting+10.26.2020/0_piqkt85r

https://mediaspace.itap.purdue.edu/media/Annual+Assessment+Report+-+Final+Check+In+Meeting+10.26.2020/0_piqkt85r
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peer review of each program was facilitated following the Program Review Rubric provided by 


the Office of Assessment. 


 


Click here to view a copy of the College of Professional Studies process for conducting faculty 


peer review for each program. 


 


NOTE: In the Appendix to the College’s Annual Assessment Report, a table has been provided 


with hyperlinks to each program’s Annual Assessment Report for 2020 and the completed 


Program Review Rubric that documents faculty feedback for each reviewed program.   


 


Summary of Findings  


 


Utilizing the three-point descriptive Program Review Rubric (i.e., 3 = Exceeding, 2 = 


Acceptable, and 1 = Developing) provided by the Office of Assessment, program faculty 


participated in scheduled peer reviews of each program. The table below reflects a summary of 


rubric scores provided to each program. 


 EC ELEM SEC EDLE SPED  SC/MH HTM HS PA CJ 


Clearly Stated 


Programmatic 


Student Learning 


Outcomes 


3 3 3 3 3 3 2 2.67 3 1.67 


Programmatic 


Curriculum Map 
3 3 3 3 3 3 2.67 3 2.33 1.3 


Alignment with 


PFW 


Baccalaureate 


Framework 


3 3 3 NA NA NA 3 3 NA 2 


Assessment Part 1 


- Measures of 


Outcomes 


3 3 2.5 2.5 3 3 2 2 1 1 


Assessment Part 2 


- Analysis of 


Results 


2.67 2.67 2.67 2.67 2.67 3 1 1.67 1 1 


Report Results 3 3 3 2 2.67 3 1 2.33 1 1 


Dissemination 


and Collaboration 
3 3 3 3 3 3 2 3 1 1 



https://ind657-my.sharepoint.com/:b:/g/personal/oliverb_pfw_edu/ETi7ih0Ycz9FtLIDzb0o2YUBxrQq3-U48kL5tj78loFAwA?e=fTZ1wY

https://ind657-my.sharepoint.com/:b:/g/personal/oliverb_pfw_edu/ETi7ih0Ycz9FtLIDzb0o2YUBxrQq3-U48kL5tj78loFAwA?e=fTZ1wY

https://ind657-my.sharepoint.com/:b:/g/personal/oliverb_pfw_edu/EQx67el-LBdDtUwCaYP6dq4B3_nJ9446sAEjcrGImDYUJg?e=1Dqdgi
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NOTE:  In the table above:  EC = Early Childhood, ELEM = Elementary Education, SEC = Secondary Education, 


EDLE = Educational Leadership, SPED = Special Education, SC = School Counseling & Mental Health, HTM = 


Hospitality & Tourism Management, HS = Human Services, PA = Public Administration, and CJ = Criminal 


Justice. 


 


The following are general findings compiled after reviewing all programs in the College of 


Professional Studies: 


 


• The lack of technology to support assessment management presents challenges for 


programs in the College to systematically gather, analyze, and report on evidence 


associated with program assessments. 


• All programs need to better define what is meant by the term Expected Level of 


Learning (i.e., “Meets Standard” is axiomatic and doesn’t provide any real information). 


Program faculty should consider establishing standardized thresholds with regard to 


defining what constitutes mastery on program assessments (e.g., Score of 3 on a four-


point scale, standardize percentages utilized as pass rates, etc.). 


• All programs need to consider how to best report historical data. While in many 


instances historical data exists, there was inconsistent evidence on the capacity of 


programs to analyze data longitudinally (i.e., to identify trends and patterns with respect 


to student performance or program efficacy). 


• All programs need better processes for establishing reliability of program metrics, over 


time and across faculty. This does not have to be a robust statistical analysis; but in 


reviewing programs, it was rare to find clearly established processes and procedures for 


insuring reliability of program assessments. The one exception was the School 


Counseling & Mental Health program that could serve as an exemplar to other 


programs on establishing reliability of program metrics. 


 


 


Programmatic 


Change Part 1 - 


Curricular 


Improvement 


3 3 3 3 3 2 2 3 1 1 


Programmatic 


Change Part 2 - 


Assessment 


Revisions 


3 3 3 3 3 3 2 3 1 1 
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Section 2: Recommendations for Academic Departments 


The following table is a summary of observed strengths and opportunities that were developed 


from the College’s Peer Review process. Specific program feedback can be found in reviewing 


each program’s completed Peer Review Rubric form (i.e., available as a hyperlink in the 


Appendix section of this report).   


 


Department/Program Strengths Opportunities 


School of Education* 


(Unit Level) 


 


*Strengths and opportunities 


identified for the School of 


Education (SOE) are 


applicable to the three 


undergraduate and three 


graduate programs reviewed 


for this reporting cycle. 


These are in addition to 


individual strengths and 


opportunities noted for each 


SOE program listed in this 


table. 


• Evidence of strong alignment 


between program SLO’s and key 


assessments.  


• Evidence is regularly reviewed by 


internal and external stakeholders to 


make determinations about student 


performance and program efficacy. 


• Develop protocols to ensure program 


key assessments have strong validity 


and reliability. It was noted that the 


School Counseling faculty could 


serve as an exemplar on how to 


approach this need. 


Early Childhood • New NAEYC standards from 2020 


have been incorporated and mapped 


to core courses. 


• Program needs to identify areas of 


redundancy (i.e., standards are often 


repeated excessively across core 


courses).  Program faculty should 


work to streamline alignment of new 


NAEYC standards to core courses 


and revised/new key assessments. 


Elementary Education • The pass rate on the state licensure 


exam that measures pedagogical 


knowledge was observed to be a 


strength and the program is 


encouraged to think about how to 


leverage this as a marketable feature 


of the program. 


• Due to new national program 


standards, program key assessments 


need to be evaluated and possibly 


revised to insure strong alignment. 


• While it was noted the state of 


Indiana is moving to a new test, there 


are concerns that the pass rates for 


content knowledge are lower than 


expected. Faculty are encouraged to 


examine this trend further. 
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Secondary Education • There is evidence that program 


faculty have done an excellent job of 


assigning faculty to core courses who 


have subject matter expertise within 


their discipline that has contributed 


to high pass rates measuring 


pedagogical knowledge on the state 


licensure exam. 


• The program demonstrates strong 


evidence of providing remediation to 


students struggling to meet standard. 


 


 


• Program faculty are encouraged to 


further study the alignment of 


secondary course courses to the PFW 


Baccalaureate Framework. It was 


noted every box was checked against 


every course in their report. 


• As Indiana moves to a new state 


examination, it will be important that 


secondary education faculty work 


with general education faculty to 


insure strong alignment of content 


knowledge. Pass rates associated 


with the partition of the state 


licensure exam measuring content 


knowledge demonstrates this is an 


area of need for 2021. 


Educational Leadership • New NELP standards from 2019 


have been integrated into core 


courses and program key assessments 


have been identified/aligned to these 


new standards. 


• Assignment descriptions and revised 


rubrics (i.e., with NELP aligned 


criteria) should be the focus of 2021. 


It was noted the EDLE program will 


pilot collection of key assessment 


data in Brightspace beginning in 


January 2021. 


Special Education • There was strong evidence 


demonstrating the program has 


contributed to increased student 


engagement by providing meaningful 


activities and course assignments 


aligned to current standards. 


• New standards from the Council on 


Exceptional Children (CEC) will be 


forthcoming in 2021, requiring core 


courses and key assessments to be 


realigned. 


• Program faculty noted the need to 


utilize historical data to drive 


continuous improvement 


conversations in 2021. 


School Counseling  • Evidence of a strong process for 


establishing reliability with key 


assessments.  


• The program currently utilizes no 


centralized assessment management 


system. As the program continues to 


grow, the process of managing large 


data sets could become problematic. 
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Department/Program Strengths Opportunities 


Hospitality & Tourism 


Management 


• The program has worked to revise 


program SLOs from last year, 


resulting in well-articulated student 


outcomes mapped to core courses. 


• There was evidence of strong student 


engagement activities aligned to 


program SLOs. 


• Program faculty need to identify, 


develop, and implement key 


assessments that will allow evidence 


to be gathered, analyzed, and 


reported (aligned to the programs 


new SLOs). 


 


Department/Program Strengths Opportunities 


Human Services • The program has worked to 


significantly reduce the number of 


program SLOs and have made 


significant progress in identifying 


and/or revising program key 


assessment used to gather evidence 


on student performance and program 


efficacy. 


• Program SLOs are well-aligned to 


core courses and there was evidence 


of faculty using new SLOs to make 


decisions about revisions to programs 


(e.g., recently revised Human 


Services minors). 


• Program faculty are encouraged to 


further deconstruct broadly worded 


SLOs into standard indicators 


focused on student learning. This will 


allow the program to better 


synthesize large data sets, improving 


data-driven conversations around 


student performance and program 


efficacy. It will also contribute to 


improved descriptive criteria for 


program key assessments utilizing 


rubrics. 


 


Department/Program Strengths Opportunities 


Public Administration • Program faculty has made substantial 


process in developing program 


SLOs, aligning these to identified 


core courses, and successfully 


mapping SLOs to include faculty 


expectations for student learning. 


• The program is encouraged to 


continue working to identify 


remaining key assessments (aligned 


to SLOs) and develop a system for 


gathering, analyzing and reporting on 


key assessment data. This will permit 


faculty to make determinations 


regarding student performance and 


program efficacy. 


• As the program continues to make 


progress in aligning core courses to 


new SLOs, efforts should be made to 


continue to align student activities 
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and course assignments to support 


strong student engagement. 


Criminal Justice • The program has established six 


SLOs to better articulate student 


learning expectations and have begun 


the process of mapping SLOs to core 


courses.  


• The program needs to finalize a 


curriculum map showing the 


relationship of newly established 


SLOs to core courses.  


• The program needs to develop 


program key assessments. There was 


no evidence that the program 


regularly collects, analyzes, or 


reports assessment data related to 


their stated SLOs (nor was there 


anything indicating a plan or timeline 


for doing so). 
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Section 3: Results of Activities Related to Prior Year Findings 


The table below provides a summary of results of activities related to prior year findings: 


Recommend Actions from 


Section 4 of the  


2019 Annual Assessment Report 


Results of Activities/ 


Current Status in 2020 


“At the start of the fall 2020 term, Faculty 


Governance Committee should appoint the standing 


Committee to review the 2020 Annual Assessment 


Reports and jointly hold an orientation session with 


Department Chairs and Program Coordinators prior to 


Annual Assessment Reports begin submitted to the 


Dean’s Office at the end of November 2020. This will 


help in the alignment of expectations associated with 


reporting and continue to promote critical 


conversations among College faculty around the 


importance of data-driven continuous improvement.” 


Completed.  Faculty Governance adopted a process 


for conducting 2020 Annual Assessment Reports at its 


first meeting of the 2020-2021 academic year.  An 


orientation meeting was held on September 18th and 


all program reports followed a standardized reporting 


process and all reports were submitted on November 


2, 2020. 


“At the proposed 2020 Annual Assessment Report 


Orientation, the Dean’s Office should review the 


required reporting format for the 2020 Annual 


Assessment Reports, along with due dates, clarifying 


which programs must submit an Annual Assessment 


Report. It should also be clarified who is responsible 


for submitting the report so that this individual can 


attend the Annual Assessment Review of the 


Committee in spring 2021. This will help the 


Committee when program-specific questions arise 


based on the evaluation of submitted reports. Lastly, 


the criteria of the Appendix D Rubric should be 


reviewed together to promote shared understanding of 


what is to be evaluated. “ 


Completed.  The College utilized the Annual 


Assessment Report template to complete all program 


reports in 2020. This significantly improved the 


quality of submitted program reports, improving the 


process of conducting peer review and allowing for 


multiple faculty members to provide peer review 


feedback around continuous improvement.  


“The Faculty Governance Committee should work 


over the next academic year to establish the College’s 


process and expectations for how data is to be used to 


improve programs. The Committee noted the use of an 


Advisory Council in the School of Education that 


meets twice a year to share gathered program 


evidence/data with community partners, practitioners 


in the field, alumni, and current students. These data-


driven conversations are then summarized into action 


points for program improvement. It is recommended 


that such a system be replicated by Departments 


across the College. 


Completed.  As evidenced in this year’s report, all 


programs have developed student-centric SLOs and 


either have or are in the process of developing aligned 


program assessments. Each Department has also 


created an Advisory Council of external stakeholders 


who provide input and recommendations on program 


revisions and help to insure programs are relevant and 


aligned with regional social, economic, and 


educational needs. 


Finally, the Committee noted that programs lack 


sufficient information technologies to easily collect, 


In process.  The need for information technologies to 


systematically collect, analyze and report on program 







SECTION 3: RESULTS OF ACTIVITIES RELATED 


TO PRIOR YEAR FINDINGS 


Page | 9 


 


manage and report program assessment data aligned to 


program student learning outcomes. The School of 


Education presently requires their students to 


subscribe to TaskStream, but the other Departments of 


the College currently must track evidence of student 


performance (based on outcomes) via Excel 


spreadsheets or in some cases, manually. The Faculty 


Governance Committee should study a collective 


solution for the College to ensure that a strong 


assessment system exists, supported by appropriate 


information technologies, to simplify the process for 


annually gathering, analyzing and reporting program 


student learning outcome data.”  


assessment data still exists. At present, conversations 


have begun between the College of Professional 


Studies and CELT regarding the potential use of 


Brightspace as an electronic assessment system.  It is 


too early to reach any conclusions if Brightspace has 


the capacity to serve as an IT solution for assessment 


management. 


 


Additional Observations on Activities Related to Last Year’s Findings 


Following the 2019 Annual Review Process, the College of Professional Studies took steps to 


offer a series of professional development workshops that focused on developing Student 


Learning Outcomes (SLOs), mapping SLOs to core courses, and developing SLO-aligned 


program assessments. The results of these efforts were realized in reviewing 2020 Annual 


Assessment Reports, particularly for Departments and programs outside of the School of 


Education (i.e., for programs that may not have established national outcomes or accreditation 


requirements). 


The Department of Criminal Justice and Public Administration demonstrated significant 


growth. Last year, programs within this Department were unable to submit Annual Assessment 


Reports due to the lack of having established SLOs. By contrast, both programs submitted 


student-centric SLOs and the Public Administration program had gone so far as to complete a 


curriculum map of SLOs to core courses and identified and developed its first program 


assessment.  


The Department of Human Services utilized peer review feedback from 2019 and successfully 


revised and reduced the number of overall program SLOs. By reducing the number of SLOs, 


faculty report improvements to previously experienced challenges that were experienced in the 


collection, analysis, and reporting of program assessment data. Faculty in the Human Services 


Department continues to make strides in focusing on program quality and that was clearly 


evidenced and documented in their 2020 Program Annual Assessment Report.   


The Department of Hospitality and Tourism Management demonstrated growth from 2019 in 


the scope and quality of student-centric SLOs. Faculty have successfully integrated 


significantly strengthened SLOs into core courses and mapped expectation levels of learning 







SECTION 3: RESULTS OF ACTIVITIES RELATED 


TO PRIOR YEAR FINDINGS 


Page | 10 


 


for all SLOs. Moreover, faculty are currently finalizing the development of program 


assessments that will make the systematic collection, analysis and reporting of annual 


assessment data possible. This will further promote ongoing data-driven conversations among 


faculty and external stakeholders around issues of student performance and program efficacy. 


The School of Education continues to exceed expectations with regard to having a strong 


program assessment system. Efforts continue within the School to find technologies to simplify 


the process of collecting, analyzing, and reporting program assessment data. The School of 


Education continues to utilize TaskStream for the electronic storage of key assessment data, but 


not all programs have experienced success in managing program assessment through this 


platform. During the fall semester of 2020, faculty from the School have engaged 


representatives from CELT about utilizing Brightspace for assessment management purposes.  


Additionally, the School of Education continues to look at ways to better establish reliability 


with respect program assessments. 
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Section 4: Conclusions and Future Directions 


Although the College of Professional Studies is being dissolved at the completion of the 2019-


2020 academic year, the following conclusions and future directions are recommended for all 


programs:  


• Additional professional development is needed around the creation of program assessments 


and the use of assessment data to make decisions related to student performance and 


program efficacy. 


 


• Continued exploration on the potential use of Brightspace as an Assessment Management 


System is needed. This would support all program in the systematic collection, analysis and 


annual reporting of data gathered from program assessments. This will contribute to 


improved, data-driven conversations that are essential to the continuous improvement of 


programs. 


 


• Further examination on how to establish reliability of program key assessments is needed. 


This includes faculty training on activities to promote interrater reliability and the use of 


basic statistical analyses to demonstrate reliability of specific program assessments. 
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Attachments 


The table below includes links to all program-level Annual Assessment Reports and completed 


Program Peer Reviews.   


2020 Annual Assessment Report 2020 Program Peer Review 


Early Childhood Education Early Childhood Education 


Elementary Education Elementary Education 


Secondary Education Secondary Education 


Educational Leadership Educational Leadership 


Special Education Special Education 


School Counseling & Mental Health School Counseling & Mental Health 


Hospitality & Tourism Management Hospitality & Tourism Management 


Human Services Human Services 


Public Administration Public Administration 


Criminal Justice Criminal Justice 


 



https://ind657-my.sharepoint.com/:b:/g/personal/oliverb_pfw_edu/EfYIAyPb1K1Oi76LnLfO2UoBdV5_dhquz5po-TIbQ-gqvw?e=SfE3D9

https://ind657-my.sharepoint.com/:b:/g/personal/oliverb_pfw_edu/EZ6bkBr0gndCg8t9HTgreh8Bv_s7I8FF55wGmwyhVlj0Vw?e=DLSnFl

https://ind657-my.sharepoint.com/:b:/g/personal/oliverb_pfw_edu/Ee2-VhXTD9VOtMd8UJejXAABs5HORNzs9DVumLXyJRcloA?e=gfcjnO

https://ind657-my.sharepoint.com/:b:/g/personal/oliverb_pfw_edu/EZxsdzxjOr9Gsq0vs8lQhC0BiDymoxNL-W7T-IaPlCETqw?e=B2q1JG

https://ind657-my.sharepoint.com/:b:/g/personal/oliverb_pfw_edu/Eez2VGPlJZZPkqJ9c8GGE80BQEFGubUZj12Dxv0VEX_j9A?e=OKVhUp

https://ind657-my.sharepoint.com/:b:/g/personal/oliverb_pfw_edu/Eer108pex7BIhLxj7zIJVUIBm1n6p2wM9nftQRetgiN26g?e=OaqRm5

https://ind657-my.sharepoint.com/:b:/g/personal/oliverb_pfw_edu/ERNiqhDuphZCqNSds_vZDZYBwfpE1N790-xw7ASaGZTumw?e=eBEwUj

https://ind657-my.sharepoint.com/:b:/g/personal/oliverb_pfw_edu/Ec3uIxBWkBRIuD-DoSFObL8BOfvxBY7uunvpGUR1DJoaNA?e=ZpaxUA

https://ind657-my.sharepoint.com/:b:/g/personal/oliverb_pfw_edu/ESl6hoVEwNBMt9vdmYDhLaMBggblrdbsDlam76BLYoOdCQ?e=DRGgVS

https://ind657-my.sharepoint.com/:b:/g/personal/oliverb_pfw_edu/ERXlI5T3NjBKtAJBNdJSjCYBhINv2lgHmRNRZheE4qwmng?e=TPUqJs

https://ind657-my.sharepoint.com/:b:/g/personal/oliverb_pfw_edu/EZo_9OV3id1JnWDPxiBckg4BQR1Syad9NCa0QG66faTWRw?e=hbT9YR

https://ind657-my.sharepoint.com/:b:/g/personal/oliverb_pfw_edu/ERZlBqQ6SgxHsCNZ8pwwuFsBrJnVfDREHH7FPc5XvONHug?e=Rd05pr

https://ind657-my.sharepoint.com/:b:/g/personal/oliverb_pfw_edu/EaE4mrokdt9DqQNy35kyys0Be25vzsE5IFR_dtzOSZHcnQ?e=LonCTo

https://ind657-my.sharepoint.com/:b:/g/personal/oliverb_pfw_edu/EbF9IgaZglFApHXEDxF7d4YBCS_SVNoCMXLc8IqXPHcpgQ?e=FbWTqk

https://ind657-my.sharepoint.com/:b:/g/personal/oliverb_pfw_edu/EWqu4CwXG3FBkceU8CYxnisBM_L4fkImVX7lFyml-98fqg?e=UW03jA

https://ind657-my.sharepoint.com/:b:/g/personal/oliverb_pfw_edu/EWq790m5HkVNiMXPRw_S7DEBROJKOvxtEVNvNGcwGIF1lg?e=hvHita

https://ind657-my.sharepoint.com/:b:/g/personal/oliverb_pfw_edu/EcOK-VQZDARLpOIUq47ISksBTaSaSbTiUWwkFTpGer_Akw?e=Kg3Aec

https://ind657-my.sharepoint.com/:b:/g/personal/oliverb_pfw_edu/EUf_V8y9kQtPm1oWVsWQE3oBHGXmFyAa1I27SKH0L17tww?e=ChBbxb

https://ind657-my.sharepoint.com/:b:/g/personal/oliverb_pfw_edu/EcfUwr4Y0ptNmlvn_dfdaIMBjwLDAkwGf0r9luiEYFpIUw?e=2I8ZzC

https://ind657-my.sharepoint.com/:b:/g/personal/oliverb_pfw_edu/Efnkf8h7YwRLn_iwP1vy3nQBpeCFM3-yJhiBULrWWfKD2A?e=lvwejc






Criminal Justice, Pg. 1 


Clearly Stated Programmatic Student Learning Outcomes (SLOs) 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Clarity and All SLOs are stated with clarity SLOs generally contain 
precise verbs, rich 
description of the 
knowledge, skills and value 
domains expected of 
students. 


SLOs are inconsistently 
defined for the program, 
descriptions of the 
knowledge, skill and value 
domains are present but 
lack consistent precision. 


2 


specificity and specificity including 
 precise verbs and rich 
 descriptions of the knowledge, 
 skills and value domains 
 expected of students upon 
 completing the program. 


Student-Centered All SLOs are stated in 
student-centered terms (i.e. 
what a student should 
know, think, or do). 


Most SLOs are stated in 
student-centered terms. 


Some SLO’s are stated in 
student-centered terms. 


2 


Expectation Level SLO’s exceed basic SLO’s meet the basic SLOs meet only a portion of 


1 


 expectations established by expectations established by the expectations 
 the University and other the University and other established by the 
 necessary approving necessary approving University or other 
 organizations required of organizations required of necessary approving 
 the submitting unit. The submitting unit. Organizations required of 
   the submitting unit. 


Recommendations: 
• The program is in its infancy.  Faculty have identified six program outcomes, but expectations levels for each SLO are still in an early stage of being 


mapped to specific courses with a clearly identified performance level. 
• Program faculty will need to continue to work toward implementing (align) established SLOs in core courses. 
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Programmatic Curricular Map 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Content 
Alignment 


All SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Most SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Common classes or learning 
activities are identified for 
all students completing the 
program but most SLO’s are 
not clearly mapped to 
classes or activities. 


1 


Student Learning 
Development of 
SLOs (Learning 
Benchmarks) 


Curricular Map clearly 
identifies the progression of 
student learning relative to 
all SLOs at specific points in 
the curriculum 


Curricular Map identifies 
levels of expected learning 
relative to most SLOs at 
specific points in the 
curriculum. 


Curricular Map identifies 
expected levels of learning 
for some SLOs at specific 
points in the curriculum. 


1 


Student 
Engagement 


Classes and/or activities 
engage students in the work 
outlined in the SLOs. 


Classes and/or activities 
engage students in the work 
outlined by most of the 
SLOs 


Classes and/or activities do 
not consistently engage 
students in the work 
outlined by most of the 
SLOs. 


2 


Recommendations: 
• As program faculty continue work on the BSCJ, it is recommended that the curriculum map be reduced in scope to reflect the alignment of 


the six core courses (i.e., described on Pg. 8 of the 2020 BSCJ annual assessment report) to clarify the alignment of program SLOs to 
these course courses, including performance expectation levels. 
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Alignment with IPFW Baccalaureate Framework 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


IPFW Specific, clearly defined, Generally defined student- Program-Level SLO’s are 


2 


Baccalaureate student-centered Program- centered Program-Level aligned to some foundation 
Framework Level SLO’s are aligned to SLO’s are aligned to all areas of the IPFW 
Alignment all foundation areas of the foundation areas of the Baccalaureate Framework. 


 IPFW Baccalaureate IPFW Baccalaureate  


 Framework. Framework.  


Recommendations: 
• As program SLOs are finalized it is recommended that the PFW Baccalaureate Framework be revisited.  The alignment should improve as 


there is emerging clarity around SLOs aligned to core courses. 
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Assessment Plan – Part 1 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Relationship 
between 
assessments and 
SLOs 


Detail is provided regarding 
SLO-to-measure match. 
Specific items included on 
the assessment are linked 
to SLOs. The match is 
affirmed by faculty subject 
experts. 


Description of how SLOs 
relate to assessment is 
general but sufficient to 
show alignment. 


Description of how SLOs 
relate to assessment is 
incomplete or too general 
to provide sufficient 
information for use in 
determining progress 
toward SLO. 


1 


Types of Measures All SLOs are assessed using 
at least two measures 
including at least one direct 
measure 


Most SLOs are assessed 
using at least one direct 
measure. 


Most SLOs are either 
assessed using only indirect 
measures or are not 
assessed. 


1 


Recommendations: 
• Faculty need to develop program key assessments aligned to stated SLOs, including determining the points in the program where 


assessments are to be administered.  It is recommended that assessments measure multiple SLOs across the program. 
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Assessment Plan – Part 2 


Established 
Results 


Statements of desired 
results (data targets) 
provide useful comparisons 
and detailed timelines for 
completion. 


Statements of desired 
results provide a basic data 
target and a general 
timeline for completion. 


Statements of desired 
results are missing or 
unrealistic for completion. 1 


Data Collection 
and Design 
Integrity 


The data collection process 
is sound, clearly explained, 
and appropriately specific 
to be actionable. 


Enough information is 
provided to understand the 
data collection process with 
limited methodological 
concerns. 


Limited information is 
provided about the data 
collection process or 
includes sufficient flaws to 
nullify any conclusions 
drawn from the data 


1 


Evidence of 
Reliability of 
Measures 


Methods used to ensure 
reliability of findings are 
clearly explained and 
consistently support 
drawing meaningful 
conclusions. 


Methods used to ensure 
reliability of findings are 
stated and generally 
support drawing meaningful 
conclusions. 


Methods to ensure 
reliability of findings are 
insufficient for drawing 
meaningful conclusions. 


1 


Recommendations: 
• There was no evidence of systematic collection of program data. As faculty work to identify and develop key assessments, a process for 


systematically gathering evidence needs to be identified and implemented. 
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Reporting Results 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Presentation of 
Results 


Results are clearly present 
and directly related to SLOs. 
Results consistently 
demonstrate student 
achievement relative to 
stated SLOs. Results are 
derived from generally 
accepted practices for 
student learning outcomes 
assessment. 


Results are present and 
related to SLOs. Results 
generally demonstrate 
student achievement 
relative to stated SLOs. 
Results are derived from 
generally accepted practices 
for student learning 
outcomes assessment. 


Results are provided but do 
not clearly relate to SLO’s. 
Results inconsistently 
demonstrate student 
achievement relative to 
stated SLO’s. Use of 
generally accepted practices 
for student learning 
outcomes assessment is 
unclear. 


1 


Historical Results Past iterations of results are 
provided for most 
assessments to provide 
context for current results. 


Past iterations of results are 
provided for the majority of 
assessments to provide 
context for current results. 


Limited or no iterations of 
prior results are provided. 


1 


Interpretation of 
Results 


Interpretations of results 
are reasonable given the 
SLOs, desired levels of 
student learning and 
methodology employed. 
Multiple faculty interpreted 
the results including an 
interpretation of how 
classes/activities might have 
affected the results. 


Interpretations of results 
are reasonable given the 
SLO’s, desired levels of 
student learning and 
methodology employed. 
Multiple faculty interpreted 
the results. 


Interpretation of results 
does not adequately refer 
to stated SLO’s or identify 
expectations for student 
learning relative to SLO’s. 
The interpretation does not 
include multiple faculty. 


1 


Recommendations: 
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• As faculty work on program key assessments, a process involving faculty meeting to regularly analyze data for the purpose of evaluating 
student performance and program efficacy needs to be established.  At present, there is no evidence of how data is used to drive program 
improvements. 
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Report Dissemination and Collaboration 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Documents and Information is routinely Information is provided to Information is not 


1 


results are shared provided to all faculty with all faculty through an distributed to all faculty or 
with faculty multiple opportunities for effective mode and with provides insufficient detail 


 collaboration to build sufficient detail to be to be meaningful. 
 meaningful future plans. meaningful.  


Documents and Information is routinely Information is shared with Information is not 


1 


results are shared provided to stakeholders stakeholders (beyond distributed to stakeholders 
with other (beyond faculty) with faculty) through an effective (beyond faculty) or provides 
stakeholders multiple opportunities for mode and with sufficient insufficient detail to be 


 collaboration to build detail to be meaningful. meaningful. 
 meaningful future plans.   


Recommendations: 
• In addition to establishing regular intervals by which faculty analyzes data, program faculty should utilize their advisory council to advise 


on program changes. The program should consider using a form to show what evidence was presented, develop a summary of the 
conversation held around the evidence presented, and document recommendations presented for program revisions based on the evidence 
presented. 
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Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 1 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Programmatic and Evidence reported Evidence reported Assessment findings are 


1 


Curricular demonstrates a consistent demonstrates assessment reported but insufficient 
Improvement pattern of an integrated of student learning relative evidence of curricular or 


 assessment, pedagogy and to SLO’s and describes pedagogical changes are 
 curricular approach that curricular and/or present and limited or no 
 assesses student pedagogical changes evidence of an emergent 
 performance relative to planned or made as a result pattern of assess/curricular 
 SLOs, uses assessment data of assessment of student or pedagogical change/re- 
 to make curricular and/or learning. Some evidence of assess is demonstrated. 
 pedagogical changes and re- an emergent pattern of  
 assesses learning to assess/curricular or  
 determine how or the pedagogical change/ re-  
 extent to which the change assess is demonstrated.  
 positively influenced   


 student learning.   


Recommendations: 
• As noted previously, systematic collection of evidence from identified program key assessments will permit the faculty to begin making 


program revisions.  At present, the program is still too early in its development to demonstrate any meaningful curricular improvement. 
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Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 2 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Improvement of Past and current Past and current Past and current 


1 


Assessment assessment process are assessment process are assessment process are 
Process critically evaluated, critically evaluated, sporadically evaluated, 
(mechanics) including acknowledgement including acknowledgement including acknowledgement 


 of flaws, present and of flaws, present and of flaws, but no evidence of 
 intended improvements to intended improvements to improving upon past 
 process are identified (when process are identified (when assessment or making plans 
 needed) and specific needed) and moderate to improve assessment in 
 changes to the assessment changes to the assessment future iterations is 
 process are detailed. process, or general plans for proposed. 
  improvement of assessment  


  process are proposed.  


Recommendations: 
• At present, there are no key assessments.  As such, there is no evidence of improvement to existing assessments.  As the program works to 


implement other recommendations made earlier in this review about analyzing data, the process should include an expectation that faculty 
evaluate the efficacy of program assessments to insure data being gathered has strong validity (e.g., construct validity) and reliability in 
relationship to the program SLOs. 
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Section #1:  Student Learning Outcomes for the Program 
 
 
 


Programmatic Student Learning Outcomes for Early Childhood 


STANDARD 1. Child Development and Learning in Context Early childhood educators (a) are grounded in an understanding of 
the developmental period of early childhood from birth through age 8 across developmental domains. They (b) understand 
each child as an individual with unique developmental variations. Early childhood educators (c) understand that children learn 
and develop within relationships and within multiple contexts, including families, cultures, languages, communities, and 
society. They (d) use this multidimensional knowledge to make evidence-based decisions about how to carry out their 
responsibilities. 
 
STANDARD 2. Family–Teacher Partnerships and Community Connections Early childhood educators understand that 
successful early childhood education depends upon educators’ partnerships with the families of the young children they serve. 
They (a) know about, understand, and value the diversity in family characteristics. Early childhood educators (b) use this 
understanding to create respectful, responsive, reciprocal relationships with families and to engage with them as partners in 
their young children’s development and learning. They (c) use community resources to support young children’s learning and 
development and to support children’s families, and they build connections between early learning settings, schools, and 
community organizations and agencies. 
 
STANDARD 3. Child Observation, Documentation, and Assessment Early childhood educators (a) understand that the primary 
purpose of assessments is to inform instruction and planning in early learning settings. They (b) know how to use observation, 
documentation, and other appropriate assessment approaches and tools. Early childhood educators (c) use screening and 
assessment tools in ways that are ethically grounded and developmentally, culturally, ability, and linguistically appropriate to 
document developmental progress and promote positive outcomes for each child. In partnership with families and professional 
colleagues, early childhood educators (d) use assessments to document individual children’s progress and, based on the 
findings, to plan learning experiences. 
 
STANDARD 4. Developmentally, Culturally, and Linguistically Appropriate Teaching Practices Early childhood educators 
understand that teaching and learning with young children is a complex enterprise, and its details vary depending on children’s 
ages and characteristics and on the settings in which teaching and learning occur. They (a) understand and demonstrate 
positive, caring, supportive relationships and interactions as the foundation for their work with young children. They (b) 
understand and use teaching skills that are responsive to the learning trajectories of young children and to the needs of each 
child. Early childhood educators (c) use a broad repertoire of developmentally appropriate and culturally and linguistically 
relevant, anti-bias, and evidence-based teaching approaches that reflect the principles of universal design for learning. 
 
STANDARD 5 Knowledge, Application, and Integration of Academic Content in the Early Childhood Curriculum Early 
childhood educators have knowledge of the content of the academic disciplines (e.g., language and literacy, the arts, 
mathematics, social studies, science, technology and engineering, physical education) and of the pedagogical methods for 
teaching each discipline. They (a) understand the central concepts, the methods and tools of inquiry, and the structures in each 
academic discipline. Educators (b) understand pedagogy, including how young children learn and process information in each 
discipline, the learning trajectories for each discipline, and how teachers use this knowledge to inform their practice They (c) 
apply this knowledge using early learning standards and other resources to make decisions about spontaneous and planned 
learning experiences and about curriculum development, implementation, and evaluation to ensure that learning will be 
stimulating, challenging, and meaningful to each child. 
 
STANDARD 6. Professionalism as an Early Childhood Educator Early childhood educators (a) identify and participate as 
members of the early childhood profession. They serve as informed advocates for young children, for the families of the 
children in their care, and for the early childhood profession. They (b) know and use ethical guidelines and other early 
childhood professional guidelines. They (c) have professional communication skills that effectively support their relationships 
and work young children, families, and colleagues. Early childhood educators (d) are continuous, collaborative learners who (e) 
develop and sustain the habit of reflective and intentional practice in their daily work with young children and as members of 
the early childhood profession. 
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Section #2:  Traditional Curriculum Map with expected levels of learning identified. 
 
 


 
Student Learning Outcomes by Course and Level Achieved 


I= Introduced, E= Expanded and Emphasized, R=Reinforced, M=Mastered, A=Assessed 
 


Standards 1 - 3 STANDARD 1. Child Development and Learning 
in Context Early childhood educators (a) are 
grounded in an understanding of the 
developmental period of early childhood from 
birth through age 8 across developmental 
domains. They (b) understand each child as an 
individual with unique developmental variations. 
Early childhood educators (c) understand that 
children learn and develop within relationships 
and within multiple contexts, including families, 
cultures, languages, communities, and society. 
They (d) use this multidimensional knowledge to 
make evidence-based decisions about how to 
carry out their responsibilities. 
 


STANDARD 2. Family–Teacher Partnerships and 
Community Connections Early childhood 
educators understand that successful early 
childhood education depends upon educators’ 
partnerships with the families of the young 
children they serve. They (a) know about, 
understand, and value the diversity in family 
characteristics. Early childhood educators (b) use 
this understanding to create respectful, 
responsive, reciprocal relationships with families 
and to engage with them as partners in their 
young children’s development and learning. They 
(c) use community resources to support young 
children’s learning and development and to 
support children’s families, and they build 
connections between early learning settings, 
schools, and community organizations and 
agencies. 
 


STANDARD 3. Child Observation, 
Documentation, and Assessment Early 
childhood educators (a) understand that the 
primary purpose of assessments is to inform 
instruction and planning in early learning 
settings. They (b) know how to use 
observation, documentation, and other 
appropriate assessment approaches and 
tools. Early childhood educators (c) use 
screening and assessment tools in ways that 
are ethically grounded and developmentally, 
culturally, ability, and linguistically 
appropriate to document developmental 
progress and promote positive outcomes for 
each child. In partnership with families and 
professional colleagues, early childhood 
educators (d) use assessments to document 
individual children’s progress and, based on 
the findings, to plan learning experiences. 
 


Course Name I E R M A I E R M A I E R M A 
EDU 22200 – Early Childhood Multilingual 
Learners  


  X     X X   X    


EDU 24900 – Growth And Development In Early 
Childhood  


   X   X      XX   


EDU 31700 – Early Childhood Education 
Practicum I  


 X     X     X    


EDU 32700 – Social Studies Methods And The 
Family: Focus On Young Children  


         X      


EDU 33300 – Inquiry In Mathematics And 
Science  


               


EDU 33500 – Introduction To Early Childhood 
Education  


X     X     X     


EDU 33800 – Administration Of Early Childhood 
Programs  


               


EDU 34600 Discipline/Parenting For Young 
Children 


X      X    X     


EDU 34700 - Language Arts For Early Childhood  X X      X    X    
EDU 34900 - Teaching And Learning For All 
Young Children I: Focus on Birth To Age 3 


    X   X    X   X 
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EDU 35200 - Teaching And Learning In 
Preschool/Kindergarten  


    X  X        X 


EDU 35500 - Issues In Infancy And Early 
Childhood Mental Health  


    X   X       X 


EDU 45000 - Child Development Seminar  
 


    X     X    X  


EDU 47000 - Practicum (I/T) 
 


   X X    X X    X X 


EDU 47000 - Practicum (PK)    X X    X X    X X 


 
Traditional Curriculum Map with expected levels of learning identified. 


 
 


Student Learning Outcomes by Course and Level Achieved 


I= Introduced, E= Expanded and Emphasized, R=Reinforced, M=Mastered, A=Assessed 
 


Standards 4 - 6 STANDARD 4. Developmentally, Culturally, and 
Linguistically Appropriate Teaching Practices 
Early childhood educators understand that 
teaching and learning with young children is a 
complex enterprise, and its details vary 
depending on children’s ages and characteristics 
and on the settings in which teaching and 
learning occur. They (a) understand and 
demonstrate positive, caring, supportive 
relationships and interactions as the foundation 
for their work with young children. They (b) 
understand and use teaching skills that are 
responsive to the learning trajectories of young 
children and to the needs of each child. Early 
childhood educators (c) use a broad repertoire of 
developmentally appropriate and culturally and 
linguistically relevant, anti-bias, and evidence-
based teaching approaches that reflect the 
principles of universal design for learning. 
 


STANDARD 5 Knowledge, Application, and 
Integration of Academic Content in the Early 
Childhood Curriculum Early childhood educators 
have knowledge of the content of the academic 
disciplines (e.g., language and literacy, the arts, 
mathematics, social studies, science, technology 
and engineering, physical education) and of the 
pedagogical methods for teaching each discipline. 
They (a) understand the central concepts, the 
methods and tools of inquiry, and the structures in 
each academic discipline. Educators (b) 
understand pedagogy, including how young 
children learn and process information in each 
discipline, the learning trajectories for each 
discipline, and how teachers use this knowledge to 
inform their practice They (c) apply this knowledge 
using early learning standards and other resources 
to make decisions about spontaneous and planned 
learning experiences and about curriculum 
development, implementation, and evaluation to 
ensure that learning will be stimulating, 
challenging, and meaningful to each child. 
 


STANDARD 6. Professionalism as an Early 
Childhood Educator Early childhood 
educators (a) identify and participate as 
members of the early childhood 
profession. They serve as informed 
advocates for young children, for the 
families of the children in their care, and 
for the early childhood profession. They (b) 
know and use ethical guidelines and other 
early childhood professional guidelines. 
They (c) have professional communication 
skills that effectively support their 
relationships and work young children, 
families, and colleagues. Early childhood 
educators (d) are continuous, collaborative 
learners who (e) develop and sustain the 
habit of reflective and intentional practice 
in their daily work with young children and 
as members of the early childhood 
profession. 
 


Course Name I E R M A I E R M A I E R M A 
EDU 22200 – Early Childhood Multilingual 
Learners  


  X     X    X    


EDU 24900 – Growth And Development In Early 
Childhood  


 X     X    X     


EDU 31700 – Early Childhood Education 
Practicum I  


 X     X     X    
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EDU 32700 – Social Studies Methods And The 
Family: Focus On Young Children  


              X 


EDU 33300 – Inquiry In Mathematics And 
Science  


               


EDU 33500 – Introduction To Early Childhood 
Education  


X     X     X     


EDU 33800 – Administration Of Early Childhood 
Programs  


               


EDU 34600 Discipline/Parenting For Young 
Children 


  X         X    


EDU 34700 - Language Arts For Early Childhood    X     X     X   
EDU 34900 - Teaching And Learning For All 
Young Children I: Focus on Birth To Age 3 


   X     X    X  X 


EDU 35200 - Teaching And Learning In 
Preschool/Kindergarten  


    X     X  X    


EDU 35500 - Issues In Infancy And Early 
Childhood Mental Health  


    X  X     X    


EDU 45000 - Child Development Seminar  
 


  X     X      X  


EDU 47000 - Practicum (I/T) 
 


   X X    X X  X   X 


EDU 47000 - Practicum (PK) 
 


   X X    X X    X X 
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Section #2:  Baccalaureate Degree Framework Map 
 


    Not Applicable:  This program is offered only at the graduate level. 
 


 
 
Programmatic 
Student Learning Outcome 


PFW Baccalaureate Degree 
Framework 


 
Acquisition 
of Knowledge 


 
Application 
of Knowledge 


Personal and 
Professional 
Values 


 
A Sense of 
Community 


Critical 
Thinking and 
Problem 
Solving 


 
 


Communication 


STANDARD 1. Child Development and Learning in 
Context Early childhood educators (a) are grounded 
in an understanding of the developmental period of 
early childhood from birth through age 8 across 
developmental domains. They (b) understand each 
child as an individual with unique developmental 
variations. Early childhood educators (c) understand 
that children learn and develop within relationships 
and within multiple contexts, including families, 
cultures, languages, communities, and society. They 
(d) use this multidimensional knowledge to make 
evidence-based decisions about how to carry out 
their responsibilities. 
 


 
 


 


 
 


 


 
 


 


 
 


 


 
 


 


 
 


 


STANDARD 2. Family–Teacher Partnerships and 
Community Connections Early childhood educators 
understand that successful early childhood education 
depends upon educators’ partnerships with the 
families of the young children they serve. They (a) 
know about, understand, and value the diversity in 
family characteristics. Early childhood educators (b) 
use this understanding to create respectful, 
responsive, reciprocal relationships with families and 
to engage with them as partners in their young 
children’s development and learning. They (c) use 
community resources to support young children’s 
learning and development and to support children’s 
families, and they build connections between early 
learning settings, schools, and community 
organizations and agencies. 
 


 


 


 


 


 


 


 


 


 


 


 


 


X X X 


X X X 
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STANDARD 3. Child Observation, Documentation, 
and Assessment Early childhood educators (a) 
understand that the primary purpose of assessments 
is to inform instruction and planning in early learning 
settings. They (b) know how to use observation, 
documentation, and other appropriate assessment 
approaches and tools. Early childhood educators (c) 
use screening and assessment tools in ways that are 
ethically grounded and developmentally, culturally, 
ability, and linguistically appropriate to document 
developmental progress and promote positive 
outcomes for each child. In partnership with families 
and professional colleagues, early childhood 
educators (d) use assessments to document 
individual children’s progress and, based on the 
findings, to plan learning experiences. 
 


 


 


 


 


 


 


 


 


 


 


 


 


STANDARD 4. Developmentally, Culturally, and 
Linguistically Appropriate Teaching Practices Early 
childhood educators understand that teaching and 
learning with young children is a complex enterprise, 
and its details vary depending on children’s ages and 
characteristics and on the settings in which teaching 
and learning occur. They (a) understand and 
demonstrate positive, caring, supportive relationships 
and interactions as the foundation for their work with 
young children. They (b) understand and use teaching 
skills that are responsive to the learning trajectories 
of young children and to the needs of each child. 
Early childhood educators (c) use a broad repertoire 
of developmentally appropriate and culturally and 
linguistically relevant, anti-bias, and evidence-based 
teaching approaches that reflect the principles of 
universal design for learning. 
 


 
 


 


 
 


 


 
 


 


 
 


 


 
 


 


 
 


 


STANDARD 5 Knowledge, Application, and 
Integration of Academic Content in the Early 
Childhood Curriculum Early childhood educators 
have knowledge of the content of the academic 
disciplines (e.g., language and literacy, the arts, 
mathematics, social studies, science, technology and 
engineering, physical education) and of the 
pedagogical methods for teaching each discipline. 
They (a) understand the central concepts, the 
methods and tools of inquiry, and the structures in 
each academic discipline. Educators (b) understand 


 
 


 
 


 
 


 
 


 
 


 
 


X X 


X X X X X X 


X X X X 
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pedagogy, including how young children learn and 
process information in each discipline, the learning 
trajectories for each discipline, and how teachers use 
this knowledge to inform their practice They (c) apply 
this knowledge using early learning standards and 
other resources to make decisions about 
spontaneous and planned learning experiences and 
about curriculum development, implementation, and 
evaluation to ensure that learning will be stimulating, 
challenging, and meaningful to each child. 
 
STANDARD 6. Professionalism as an Early Childhood 
Educator Early childhood educators (a) identify and 
participate as members of the early childhood 
profession. They serve as informed advocates for 
young children, for the families of the children in 
their care, and for the early childhood profession. 
They (b) know and use ethical guidelines and other 
early childhood professional guidelines. They (c) have 
professional communication skills that effectively 
support their relationships and work young children, 
families, and colleagues. Early childhood educators 
(d) are continuous, collaborative learners who (e) 
develop and sustain the habit of reflective and 
intentional practice in their daily work with young 
children and as members of the early childhood 
profession. 
 


 
 


 


 
 


 


 
 


 


 
 


 


 
 


 


 
 


 X X X 
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Section #3:  Description of Department’s Assessment Model: 
 
Below, describe how the department/program is assessing student progress to Programmatic 
SLO’s at key common points in matriculation to degree. 
 
 
Program Assessment System for Early Childhood Education    
As a way to monitor progress and development, students are assessed on a regular basis 
throughout the early childhood education program. The Program Assessment System outlines 
when data are gathered/administered. Some of the assessment data are completed by the 
candidate, while others are completed by those who supervise the candidate during field 
experiences and practicum/student teaching. Requirements for Key Assessments must be met 
to progress through the program.  
 
Assessments are aligned with the NAEYC standards, InTASC standards, Educational Unit 
Conceptual Framework and CAEP accreditation categories  
as direct evidence of candidate knowledge, skills, and dispositions. To ensure adequacy, all 
standards and elements have been reviewed and mapped across program courses to assure 
candidate understanding and to link them to research-based practices for application as an 
educator.  Both quantitative and qualitative data are captured electronically for regular review 
for the purpose of program improvement  
 
Expectations and Practices 
 
It is expected that in the development and teaching of the courses in the program, faculty will 
include assignments that build candidate understanding of standard elements assigned to that 
course and monitor candidate progress through course assessments and Key Assessments. 
While each element serves to provide specific orientation for each standard, program faculty 
also are encouraged regularly examine assignments and Key Assessments as a whole so as to 
move the elements beyond a checklist and into an integrated approach to current teaching 
practices. Faculty, including both full time faculty and adjuncts, will follow guidelines of the 
Early Childhood Education Program Assessment System handbook in administering program 
assessments.  
 
Each semester, program faculty review Key Assessment data and other appropriate data 
according to the Continuous Improvement Annual Cycle. Aggregated and disaggregated 
program data are used to identify areas for modification that can lead to improved outcomes. 
This information is shared internally in the Education Unit and biannually with our Unit 
Advisory Board who can assist in planning improvement strategies. 
 
It is also expected that candidates view course assignments and Key Assessments as 
opportunities to check their learning against standard criteria, for it is through that approach 
that they can determine areas for personal improvement. Every effort is made throughout the 
program to provide meaningful feedback to candidates to assist in their self-assessment as 
candidates are provided their individual performance data. 
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Candidates are required to maintain active Taskstream and GoReact accounts through which 
Key Assessment assignments are submitted and scored. Candidates must complete all Key 
Assessments and submit them to Taskstream and/or GoReact to receive credit in the affiliated 
course. Students may be requested to revise and resubmit their work in order to demonstrate 
their proficiency toward standards.  
 
 Additional Assessments 
 
Program Completer Survey: Approximately sixth months after the last Purdue Fort Wayne 
course, each program completer is encouraged to respond to a survey on the content, 
instructional delivery model, and support for the Educational Leadership program. Data remain 
anonymous and are used for program improvement. 
 
Employer Survey: Principals are asked to complete a survey on the knowledge, skills, and 
dispositions of the P-3 graduates they employ.  
 


 
All program data are regularly reviewed by program faculty and shared with the College of 
Professional Studies Assessment Team, other faculty and the School of Education Advisory 
Council members, and used to inform and monitor improvements to the program. 
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Measures: 
 
In the table below, describe when the assessment occurs, expected level of achievement relative 
to the outcome, and the measure used to evaluate student performance. 
#1 State Licensure Exam 
#2 Family Project 
#3 Lesson Plan & Analysis 
#4 Classroom Observation of NAEYC Standards & Conceptual Framework 
#5 Impact of Children’s Learning 
#6 Case Study and Curriculum Development 
#7 Documentation of Development and Learning for Infants & Toddlers 
#8 Ecological Case Study 
 


 


STANDARD 1. Child Development and Learning in Context Early childhood educators (a) are grounded in an understanding of the 
developmental period of early childhood from birth through age 8 across developmental domains. They (b) understand each child as an 
individual with unique developmental variations. Early childhood educators (c) understand that children learn and develop within relationships 
and within multiple contexts, including families, cultures, languages, communities, and society. They (d) use this multidimensional knowledge to 
make evidence-based decisions about how to carry out their responsibilities. 
 


When Assessment Occurs Expected Level of Learning Measure 
EDU 47000 Acceptable #4 Classroom Observation of NAEYC 


Standards & Conceptual #5 Framework 
EDU 47000/42600 Acceptable #5 Impact of Children’s Learning 
EDU 35500 Acceptable #6 Case Study and Curriculum 


Development 
EDU 34900 Acceptable #7 Documentation of Development and 


Learning for Infants & Toddlers 
EDU 45000 Acceptable #8 Ecological Case Study 


 
STANDARD 2. Family–Teacher Partnerships and Community Connections Early childhood educators understand that successful early childhood 
education depends upon educators’ partnerships with the families of the young children they serve. They (a) know about, understand, and value 
the diversity in family characteristics. Early childhood educators (b) use this understanding to create respectful, responsive, reciprocal 
relationships with families and to engage with them as partners in their young children’s development and learning. They (c) use community 
resources to support young children’s learning and development and to support children’s families, and they build connections between early 
learning settings, schools, and community organizations and agencies. 
 


When Assessment Occurs Expected Level of Learning Measure 
EDU 32700 Acceptable #2 Family Project 
EDU 47000 Acceptable #4 Classroom Observation of NAEYC 


Standards & Conceptual Framework 
EDU 45000 Acceptable #8 Ecological Case Study 
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STANDARD 3. Child Observation, Documentation, and Assessment Early childhood educators (a) understand that the primary purpose of 
assessments is to inform instruction and planning in early learning settings. They (b) know how to use observation, documentation, and other 
appropriate assessment approaches and tools. Early childhood educators (c) use screening and assessment tools in ways that are ethically 
grounded and developmentally, culturally, ability, and linguistically appropriate to document developmental progress and promote positive 
outcomes for each child. In partnership with families and professional colleagues, early childhood educators (d) use assessments to document 
individual children’s progress and, based on the findings, to plan learning experiences. 
 


When Assessment Occurs Expected Level of Learning Measure 
EDU 47000 Acceptable #4 Classroom Observation of NAEYC 


Standards & Conceptual Framework 
EDU 47000/42600 Acceptable #5 Impact of Children’s Learning 
EDU 35500 Acceptable #6 Case Study and Curriculum 


Development 
EDU 34900 Acceptable #7 Documentation of Development and 


Learning for Infants & Toddlers 
 


 
STANDARD 4. Developmentally, Culturally, and Linguistically Appropriate Teaching Practices Early childhood educators understand that 
teaching and learning with young children is a complex enterprise, and its details vary depending on children’s ages and characteristics and on 
the settings in which teaching and learning occur. They (a) understand and demonstrate positive, caring, supportive relationships and 
interactions as the foundation for their work with young children. They (b) understand and use teaching skills that are responsive to the learning 
trajectories of young children and to the needs of each child. Early childhood educators (c) use a broad repertoire of developmentally 
appropriate and culturally and linguistically relevant, anti-bias, and evidence-based teaching approaches that reflect the principles of universal 
design for learning. 


 
 


When Assessment Occurs Expected Level of Learning Measure 
EDU 35200 Acceptable #3 Lesson Plan & Analysis 
EDU 47000 Acceptable #4 Classroom Observation of NAEYC 


Standards & Conceptual Framework 
EDU 47000/42600 Acceptable #5 Impact of Children’s Learning 
EDU 35500 Acceptable #6 Case Study and Curriculum 


Development 


 
STANDARD 5 Knowledge, Application, and Integration of Academic Content in the Early Childhood Curriculum Early childhood educators have 
knowledge of the content of the academic disciplines (e.g., language and literacy, the arts, mathematics, social studies, science, technology and 
engineering, physical education) and of the pedagogical methods for teaching each discipline. They (a) understand the central concepts, the 
methods and tools of inquiry, and the structures in each academic discipline. Educators (b) understand pedagogy, including how young children 
learn and process information in each discipline, the learning trajectories for each discipline, and how teachers use this knowledge to inform 
their practice They (c) apply this knowledge using early learning standards and other resources to make decisions about spontaneous and 
planned learning experiences and about curriculum development, implementation, and evaluation to ensure that learning will be stimulating, 
challenging, and meaningful to each child. 
 


When Assessment Occurs Expected Level of Learning Measure 
Prior to Student Teaching Acceptable #1 State Licensure Exam 
EDU 35200 Acceptable #3 Lesson Plan & Analysis 
EDU 47000 Acceptable #4 Classroom Observation of NAEYC 


Standards & Conceptual Framework 
EDU 47000/42600 Acceptable #5 Impact of Children’s Learning 
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STANDARD 6. Professionalism as an Early Childhood Educator Early childhood educators (a) identify and participate as members of the early 
childhood profession. They serve as informed advocates for young children, for the families of the children in their care, and for the early 
childhood profession. They (b) know and use ethical guidelines and other early childhood professional guidelines. They (c) have professional 
communication skills that effectively support their relationships and work young children, families, and colleagues. Early childhood educators (d) 
are continuous, collaborative learners who (e) develop and sustain the habit of reflective and intentional practice in their daily work with young 
children and as members of the early childhood profession. 
 


When Assessment Occurs Expected Level of Learning Measure 
EDU 32700 Acceptable #2 Family Project 
EDU 47000 Acceptable #4 Classroom Observation of 


NAEYC Standards & Conceptual 
Framework 


EDU 34900 Acceptable #7 Documentation of Development 
and Learning for Infants & Toddlers 
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Description of Metrics of Rubric for each Assessment: 
 


In the box below, describe the metrics or rubrics used to evaluate student progress to 
Programmatic SLO’s at key common points in matriculation to degree (Appendix D, Section 
IV) 


 
 


Name of Assessment Description 
1. State Licensure Exam The Praxis Early Childhood: Content Knowledge test (5022) is 


designed to assess the content knowledge prospective early 
childhood teachers must have in order to support children’s 
learning in the content areas. The test consists of 120 selected-
response questions, each of which pertains to one of six 
content areas: language and literacy, mathematics, social 
studies, science, health and physical education, and creative 
and performing arts. Questions will assess whether the test 
taker knows the major concepts, skills and tools of inquiry in the 
content areas; can apply knowledge of the content areas in the 
context of children’s learning; knows the structure of the content 
areas; and knows how the content areas are interrelated. This 
test is taken at the end of the ECE program. 
 


2. Family Project Candidates will communicate with families by conducting 
interviews of diverse families and show understanding of 
diverse family and community characteristics with a detailed 
analysis report. Candidates will develop and practice one-way 
and two-way communication methods with families as well as 
develop and practice new ways of involving families at school. 
Finally, candidates will reflect on their professional growth.  This 
assessment is administered in a required spring course prior to 
Block 1 of the program. 
 


3. Lesson Plan & Analysis Developing lesson plans based on developmentally appropriate 
approaches and instructional strategies requires candidates to 
integrate child observations, documentation, knowledge of the 
children, assessment and current research practices. After 
implementation of the lesson plan, candidates analyze student 
learning and reflect on their own practice. 
 


4. Classroom Observation of NAEYC 
Standards & Conceptual 
Framework 


The Practicum Evaluation is used in a Preschool classroom 
during the fall or spring session in the candidate’s final 
semester and is the 16-week student teaching capstone of the 
Early Childhood Program. Each candidate is assigned a 
University Supervisor who visits the candidate in the field at 
their student teaching placement on three or four separate 
occasions using the evaluation rubric as the guide for 
observations. The University Supervisor uses these 
observations and other artifacts to assess which of the criteria 
the candidate met at each visit. A final evaluation is culled from 
these observations after the final visit in field. For a candidate to 
pass the Practicum and ultimately graduate, the Cooperating 
Teacher’s evaluations are also utilized.   
 
 


5. Impact of Children’s Learning This assessment, which is completed during the Preschool 
Practicum at the end of the program, is a chance for each 
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candidate to demonstrate practices that were acquired at 
different points throughout the early childhood education 
program. Once the candidate has taken over the teaching full-
time, they will plan at least three consecutive learning 
experiences or an on-going project.  The candidate will provide 
a rationale for the teaching based on the context of the 
classroom, school, and community. The candidate will select 
assessment tools, including video, to gather data on the group 
and on three specific children’s learning to assess the impact of 
their teaching. After collecting and analyzing data, the candidate 
will determine what the children have learned and how they will 
restructure their teaching in the future. 
 


6. Case Study and Curriculum 
Development 


This case study requires the candidate to complete two 
parent/family member interviews as well as classroom 
observations. This is due as three separate 
papers/assignments. The goal for the candidate is to 
understand and analyze the behavioral development of a single 
child and how contextual variables within his/her environment 
(family, school, peers) impact that development. Additionally, 
the candidate will develop the ability to foster the social-
emotional growth of individual children and address the 
emerging issues. 
 


7. Documentation of Development 
and Learning for Infants & 
Toddlers 


Candidates must be skilled in collecting, reflecting on and 
analyzing data of young children’s (birth to age 3) learning and 
development. This assessment requires candidates to 
investigate an issue in-depth as it relates to the child the child’s 
family.  The candidate will organize the information around a 
question of interest. This question should go beyond “common 
knowledge” and demonstrate understanding of key aspects of 
development and learning during this period. In addition, it 
should cause the candidate to grapple with the inherent conflicts 
between home and school life during this period, which result in 
ethical responsibilities or ethical dilemmas. This assessment is 
administered in a required spring course offered prior to Block 1 
of the program and reflects the candidate’s use of course 
material and scholarly research to answer and analyze the 
issue. 
 


8. Ecological Case Study This Eco-Map assessment is used during this capstone class 
and accompanies the preschool practicum. The candidate will 
apply what they have learned about child development in a 
cohesive child study while forming reciprocal partnerships with a 
child’s family members. Candidates will select a child to study, 
conduct family and teacher interviews, collect data, and 
construct Eco-Maps with the goal to articulate the candidate’s 
understanding of the interactive and reciprocal nature of 
development as well as how events in one context impact 
outcomes in another context. 
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Dissemination and Planned Improvements Plan: 
 


In the box below, describe how you will use the assessment findings to improve the program and 
who you will communicate your findings to. 


 


 
 


The results of program assessments are shared in a number of different ways.  First, our 
Continuous Improvement Annual Cycle directs faculty to review the data each semester.  We 
hold monthly assessment meetings during which specific data are reviewed and discussed, 
and plans for continuous improvement are made.  Faculty complete an After Action Research 
(AAR) form via Qualtrics for each assessment reviewed.  At the end of the year, the AARs 
are reviewed as a meta-analysis and additional decisions are made and implemented. 
 
Second, these data are shared with our Unit Advisory Council, which is comprised of 
community members who represent each program in our unit, and the Teacher Education 
Council, which is comprised of faculty from our partnership departments on campus in COAS 
and VPA.  Their feedback and insights are shared back with faculty who account for them 
when making continuous improvement decisions. 
 
Third, the results of these are assessments are shared with our accrediting body, CAEP.  The 
accreditation process also requires that we make the results of assessments public via our 
website.  As the SOE website shows, results of some aspects of the professional behavior 
rubric are made public. 
 



https://www.pfw.edu/departments/cepp/depts/educational-studies/measures-of-success/
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Section #4:  Tracking Assessment Results, Interventions/Innovations, and results of re-assessment. 


 
Program Level Outcome Assessment Findings (Discussed 


as average levels of 
performance) 


Intervention/ Innovation Findings: Assessment of 


Interaction/Innovation 


STANDARD 1. Child 
Development and Learning in 
Context Early childhood 
educators (a) are grounded in an 
understanding of the 
developmental period of early 
childhood from birth through age 
8 across developmental domains. 
They (b) understand each child as 
an individual with unique 
developmental variations. Early 
childhood educators (c) 
understand that children learn 
and develop within relationships 
and within multiple contexts, 
including families, cultures, 
languages, communities, and 
society. They (d) use this 
multidimensional knowledge to 
make evidence-based decisions 
about how to carry out their 
responsibilities. 
 


#4 Classroom Observation 
of NAEYC Standards & 
Conceptual Framework 
 
#5 Impact of Children’s 
Learning 
 
#6 Case Study and 
Curriculum Development 
 
#7 Documentation of 
Development and Learning 
for Infants & Toddlers 
 
#8 Ecological Case Study 


 


Due to Covid in Spring 2020 
we do not have data for #7, 
Documentation. With # 6, 
performance ranged from 
1.14 – 1.61, with 100% of 
candidates meeting 
benchmark. For #8 
performance was 1.0 for 
both items. Performance on 
#5 ranged from 1.33 – 2.0 
depending on whether they 
were working with PK or 
schoolagers. For #4 100% of 
the students were at Target 
level for Standard 1.   


Intervention – We expect to collect data 
for KA #7 Documentation in Spring 
2020. No candidates required 
remediation in academic year 2019-
2020.  


 
Innovation –NAEYC revised standard 1 
to add a new concept for 1d which our 
assessments do not yet cover. Revision 
of program assessments need to be 
made  to better track performance to 
indicators within Standard #1 
 


We have learned that our students 
understand and can apply their 
knowledge of children as unique 
individual learners and learning 
within the social context of 
relationships.  


STANDARD 2. Family–Teacher 
Partnerships and Community 
Connections Early childhood 
educators understand that 
successful early childhood 
education depends upon 
educators’ partnerships with the 
families of the young children 
they serve. They (a) know about, 
understand, and value the 
diversity in family characteristics. 
Early childhood educators (b) use 


#2 Family Project 
 
 
#4 Classroom Observation 
of NAEYC Standards & 
Conceptual Framework 
 
#8 Ecological Case Study 


Due to Covid in Spring 2020 
we do not have data for #2 
Family project. In examining 
the data, we have two 
pieces of data fall 2019, #4 
& #8. All students met 
benchmark on both 
assessments, with 25-75% 
of students at Target on 
individual items.   


Intervention – We expect to collect data 
for KA #2 Family Project in Spring 2020. 
No candidates required remediation in 
academic year 2019-2020.  


 
Innovation –  NAEYC revised standard 2. 
Revision of program assessments need 
to be made  to better track 
performance to indicators within 
Standard #2 
 


We have learned that our students 
understand and can apply their 
knowledge of building relationships 
with families. 
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this understanding to create 
respectful, responsive, reciprocal 
relationships with families and to 
engage with them as partners in 
their young children’s 
development and learning. They 
(c) use community resources to 
support young children’s learning 
and development and to support 
children’s families, and they build 
connections between early 
learning settings, schools, and 
community organizations and 
agencies. 
 
STANDARD 3. Child Observation, 
Documentation, and Assessment 
Early childhood educators (a) 
understand that the primary 
purpose of assessments is to 
inform instruction and planning 
in early learning settings. They (b) 
know how to use observation, 
documentation, and other 
appropriate assessment 
approaches and tools. Early 
childhood educators (c) use 
screening and assessment tools 
in ways that are ethically 
grounded and developmentally, 
culturally, ability, and 
linguistically appropriate to 
document developmental 
progress and promote positive 
outcomes for each child. In 
partnership with families and 
professional colleagues, early 
childhood educators (d) use 
assessments to document 
individual children’s progress 
and, based on the findings, to 
plan learning experiences. 
 


#4 Classroom Observation of 
NAEYC Standards & 
Conceptual Framework 
 
#5 Impact of Children’s 
Learning 
 
#6 Case Study and 
Curriculum Development 
 
#7 Documentation of 
Development and Learning 
for Infants & Toddlers 


Due to Covid in Spring 2020 
we do not have data for #7 
KA Documentation. Student 
performance data was 
evaluated in two courses 
prior to ST during F’19.  The 
data demonstrated that 
candidates performed at or 
above benchmark 95%-
100% of the time on the 
Lesson Plan KA and 86-96% 
on the Soc/Emot/Beh Case. 
Determining the strategies 
most appropriate (3d) 
based on the data gathered 
was the lowest category for 
students (ave 1.11). 
Students improved their 
performance on #5 from 
17/18 scores, averaging 
from 1.67-2.0.  In terms of 
performance during the 
Student Teaching 
experience, candidates met 
benchmarks 100% for 
criteria related to 3b, 3c, 
and 3d.  


Intervention – We expect to collect data 
for KA #7 Documentation in Spring 
2020. Candidates possess a solid 
understanding of how assessment 
should inform instruction, how to select 
tools depending upon the purpose, how 
to modify tools to be child-appropriate, 
and how to use data to document 
process and plan learning experiences. 


 
Innovation –We need to review 35200 
Lesson Plan for alignment to standards.  
5 separate components are aligned with 
3a.  Reflection components should be 
analyzed for alignment with 6e. NAEYC 
revised standard 3. Revision of program 
assessments need to be made to better 
track performance to indicators within 
Standard #3. 
 


We need to explore the question of 
“if our candidates understand 
developmentally appropriate 
assessments so well, why do they rely 
on test scores when they move into 
primary classrooms?  What else do 
we need to do to challenge their 
understanding of appropriate 
assessment for school-age children? 
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STANDARD 4. Developmentally, 
Culturally, and Linguistically 
Appropriate Teaching Practices 
Early childhood educators 
understand that teaching and 
learning with young children is a 
complex enterprise, and its 
details vary depending on 
children’s ages and 
characteristics and on the 
settings in which teaching and 
learning occur. They (a) 
understand and demonstrate 
positive, caring, supportive 
relationships and interactions as 
the foundation for their work 
with young children. They (b) 
understand and use teaching 
skills that are responsive to the 
learning trajectories of young 
children and to the needs of each 
child. Early childhood educators 
(c) use a broad repertoire of 
developmentally appropriate and 
culturally and linguistically 
relevant, anti-bias, and evidence-
based teaching approaches that 
reflect the principles of universal 
design for learning. 
 


#3 Lesson Plan & Analysis 
 
#4 Classroom Observation 
of NAEYC Standards & 
Conceptual Framework 
 
#5 Impact of Children’s 
Learning 
 
#6 Case Study and 
Curriculum Development 


In examining the 
assessments, we have two 
pieces of data from fall 
2019, # 3 Lesson Plan & 
Analysis and # 6 Case Study 
and Curriculum 
Development. Addressing 
Standard 4, #6 performance 
ranges from .89 to 1.21. 
with 89% of students 
meeting benchmark for 4c, 
and 68% of students 
meeting benchmark for 4d.  
Analysis of #3 Lesson Plan, 
standard 4 scores ranged 
from 1.43 to 1.81 with 
100% of students meeting 
benchmark for standard 4c 
and 81% of student 
meeting benchmark for 
standard 4d.  


Innovation – While 68% of students met 
benchmark for standard 4d, this score 
could be improved.  
 
Intervention –NAEYC revised the 
standard 4 and specifically 4c reads 
differently with added focus on the 
culture and language of children.  
Further analysis of how assessment 
tools are addressing this standard will 
be taken into consideration during 
revisions of the tool to meet the 
updated NAEYC standard #4. 


Standard 4 will need to be revised on 
key assessments for consistent 
alignment with the updated revision 
of NAEYC standards. Additionally, 4d 
does not exist anymore on the 
revised standards.  


 
 


STANDARD 5 Knowledge, 
Application, and Integration of 
Academic Content in the Early 
Childhood Curriculum Early 
childhood educators have 
knowledge of the content of the 
academic disciplines (e.g., 
language and literacy, the arts, 
mathematics, social studies, 
science, technology and 
engineering, physical education) 
and of the pedagogical methods 
for teaching each discipline. They 
(a) understand the central 
concepts, the methods and tools 


#1 State Licensure Exam 
 
#3 Lesson Plan & Analysis 
 
#4 Classroom Observation 
of NAEYC Standards & 
Conceptual Framework 
 
#5 Impact of Children’s 
Learning 


Analysis of #3 and #5 were 
included for Standard 5.  
Analysis of #3, 
N=21)performance ranges 
among 13 criterion areas 
were between 1.43 and 
1.95. Candidates met 4 of 6 
Intasc/CAEP standards at 
100% accuracy. 2 of 6 areas 
that indicated a slight 
difference (1 student) were 
in the areas of content 
knowledge (Intasc 4) and 
Instructional Practice 
(Intasc 7).  


Intervention: No candidates required 
intervention in 2019-2020. For Standard 
5. 


 
Innovation: The state of Indiana is 
moving to a new exam in September 
2021. NAEYC revised standard 5 from 
“Using Content Knowledge to Build 
Meaningful Curriculum” to  
“Knowledge, Application, and 
Integration of Academic Content in the 
Early Childhood Curriculum”. Revision of 
program assessments need to be made 
to better track performance to 
indicators within Standard #5. 


Assessment: Candidates perform well 
overall in this area. Lower criterion in 
5c suggests continued emphasis on 
designing, implementing, evaluating 
meaningful curriculum. 
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of inquiry, and the structures in 
each academic discipline. 
Educators (b) understand 
pedagogy, including how young 
children learn and process 
information in each discipline, 
the learning trajectories for each 
discipline, and how teachers use 
this knowledge to inform their 
practice They (c) apply this 
knowledge using early learning 
standards and other resources to 
make decisions about 
spontaneous and planned 
learning experiences and about 
curriculum development, 
implementation, and evaluation 
to ensure that learning will be 
stimulating, challenging, and 
meaningful to each child. 
 


Analysis of #5 included two 
data sets (n=1). Average 
criterion scores 1.49 and 1.6. 
Consistently lower criterion 
area among data was 5c, 
designing, implementing, 
evaluating meaningful 
curriculum. 


 
 
 


 


STANDARD 6. Professionalism as 
an Early Childhood Educator 
Early childhood educators (a) 
identify and participate as 
members of the early childhood 
profession. They serve as 
informed advocates for young 
children, for the families of the 
children in their care, and for the 
early childhood profession. They 
(b) know and use ethical 
guidelines and other early 
childhood professional 
guidelines. They (c) have 
professional communication skills 
that effectively support their 
relationships and work young 
children, families, and colleagues. 
Early childhood educators (d) are 
continuous, collaborative 
learners who (e) develop and 
sustain the habit of reflective and 
intentional practice in their daily 
work with young children and as 


#2 Family Project 
 
#4 Classroom Observation 
of NAEYC Standards & 
Conceptual Framework 
 
#7 Documentation of 
Development and Learning 
for Infants & Toddlers 


Due to Covid in Spring 2020 
we do not have data for KA 
# 2 Family Project or #7 
Documentation. 


 
For Fall 2019, #4 Classroom 
Observation, we found that 
all candidates (n=4) met 
standard as evidenced by 
50% - 100% meeting the 
Target criteria.  
 
 


Intervention – We expect to collect data 
for KA #2 & 7 in Spring 2020. Candidates 
possess skills as advocates for the 
profession, using ethical and 
professional guidelines, the ability to 
communicate effectively, collaborate, 
and to reflect on practice. No 
candidates required intervention in 
2019-2020. For Standard 6. 


 
Innovation – We noticed that with the 
change in standard criteria, the Lesson 
Plan KA needs realigned, adding 
reflection components to Standard 6e. . 
Revision of program assessments need 
to be made to better track performance 
to indicators within Standard #6. 
 


In analyzing Standard #6, it was 
determined that changes created by 
new NAEYC standards will require 
revisions to existing program 
assessments for 2021. 
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members of the early childhood 
profession. 
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Section #5:  Disseminating Assessment Results and Planned 
Interventions/ Innovations 
(In the text box below, 
 
 Summarize your assessment findings to draw conclusions and describe the cumulative impact 
of assessment on student learning to date. Discuss your plans for assessment informed 
interventions or innovations to improve student learning and success. Finally, describe how 
you will share and solicit input from internal and external constituents.   


 
SUMMARY 
Covid-19 in Spring 2020 affected our collection of data. We anticipate the ability to collect 
data for academic year 2020-2021.  
 
Early Childhood Program candidates consistently demonstrate their ability to understand and 
apply their knowledge and pedagogical skills through the completion of the required program 
assessments. We determine success in a variety of ways. Candidates must score 
Target/Acceptable on rubrics associated with program assessments, performance on the state 
licensure exams, and through mentor observations.  
 
We considered an ethical dilemma regarding the use and meaning of assessment with young 
children and desire to explore this question further. 
 
INTERVENTIONS/INNOVATIONS 
The National Association of the Education of Young Children (NAEYC) revised the teacher 
preparation standards in 2020. Program key assessments will be aligned with the new wording of the 
revised NAEYC program standards.  
 
The School of Education (SOE) provides guidance to programs through the SOE Continuous 
Improvement Annual Cycle which directs faculty to review the data each semester. Faculty in our 
program meet monthly to review and reflect on assessment results.  These discussions focus on the 
NAEYC standards and the practice of knowledge and skills for candidates to continue to achieve at 
their highest levels. Faculty complete an After-Action Research (AAR) form via Qualtrics for each 
assessment reviewed.  At the end of the year, the AARs are reviewed as a meta-analysis and 
additional decisions are made and implemented. 
 
SHARING WITH EXTERNAL CONSTITUENTS 
Data is shared with our Unit Advisory Council, which is comprised of community members who are 
stakeholders in our program.  Their feedback and insights are shared back with faculty who account 
for them when making continuous improvement decisions. The results of these assessments are 
shared with our accrediting body, CAEP.   
 


 



https://ind657-my.sharepoint.com/:b:/g/personal/oliverb_pfw_edu/EZWXDFSNGT9Fv9jyIthjh-4BzjrMCoM67t-6w_maAw4x4Q?e=MEvqDi

https://ind657-my.sharepoint.com/:b:/g/personal/oliverb_pfw_edu/EZWXDFSNGT9Fv9jyIthjh-4BzjrMCoM67t-6w_maAw4x4Q?e=MEvqDi
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Educational Leadership, Pg. 1 


Clearly Stated Programmatic Student Learning Outcomes (SLOs) 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Clarity and All SLOs are stated with clarity SLOs generally contain 
precise verbs, rich 
description of the 
knowledge, skills and value 
domains expected of 
students. 


SLOs are inconsistently 
defined for the program, 
descriptions of the 
knowledge, skill and value 
domains are present but 
lack consistent precision. 


3 


specificity and specificity including 
 precise verbs and rich 
 descriptions of the knowledge, 
 skills and value domains 
 expected of students upon 
 completing the program. 


Student-Centered All SLOs are stated in 
student-centered terms (i.e. 
what a student should 
know, think, or do). 


Most SLOs are stated in 
student-centered terms. 


Some SLO’s are stated in 
student-centered terms. 


3 


Expectation Level SLO’s exceed basic SLO’s meet the basic SLOs meet only a portion of 


3 


 expectations established by expectations established by the expectations 
 the University and other the University and other established by the 
 necessary approving necessary approving University or other 
 organizations required of organizations required of necessary approving 
 the submitting unit. The submitting unit. Organizations required of 
   the submitting unit. 


Recommendations: 
• Standards are new and deemed more robust than previously ELCC standards. 
• There is a recognition that the national program standards are quite broad in scope, but the programs have mapped to the program standard indicator 


level (not reflected in this report). 







Educational Leadership, Pg. 2 


Programmatic Curricular Map 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Content 
Alignment 


All SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Most SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Common classes or learning 
activities are identified for 
all students completing the 
program but most SLO’s are 
not clearly mapped to 
classes or activities. 


3 


Student Learning 
Development of 
SLOs (Learning 
Benchmarks) 


Curricular Map clearly 
identifies the progression of 
student learning relative to 
all SLOs at specific points in 
the curriculum 


Curricular Map identifies 
levels of expected learning 
relative to most SLOs at 
specific points in the 
curriculum. 


Curricular Map identifies 
expected levels of learning 
for some SLOs at specific 
points in the curriculum. 


3 


Student 
Engagement 


Classes and/or activities 
engage students in the work 
outlined in the SLOs. 


Classes and/or activities 
engage students in the work 
outlined by most of the 
SLOs 


Classes and/or activities do 
not consistently engage 
students in the work 
outlined by most of the 
SLOs. 


3 


Recommendations: 
• Last year, new program standards were mapped to core courses. Since that time, the program has completed integrating these into existing 


courses. 







Educational Leadership, Pg. 3 


Alignment with IPFW Baccalaureate Framework 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


IPFW Specific, clearly defined, Generally defined student- Program-Level SLO’s are 


N/A 


Baccalaureate student-centered Program- centered Program-Level aligned to some foundation 
Framework Level SLO’s are aligned to SLO’s are aligned to all areas of the IPFW 
Alignment all foundation areas of the foundation areas of the Baccalaureate Framework. 


 IPFW Baccalaureate IPFW Baccalaureate  


 Framework. Framework.  


Recommendations: 
 







Educational Leadership, Pg. 4 


Assessment Plan – Part 1 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Relationship 
between 
assessments and 
SLOs 


Detail is provided regarding 
SLO-to-measure match. 
Specific items included on 
the assessment are linked 
to SLOs. The match is 
affirmed by faculty subject 
experts. 


Description of how SLOs 
relate to assessment is 
general but sufficient to 
show alignment. 


Description of how SLOs 
relate to assessment is 
incomplete or too general 
to provide sufficient 
information for use in 
determining progress 
toward SLO. 


2 


Types of Measures All SLOs are assessed using 
at least two measures 
including at least one direct 
measure 


Most SLOs are assessed 
using at least one direct 
measure. 


Most SLOs are either 
assessed using only indirect 
measures or are not 
assessed. 


3 


Recommendations: 
• Program standards have been mapped new key assessments and assessment descriptions have been developed. The program is still 


developing descriptive rubrics.  
• Program standards are measured by multiple assessments, multiple times.  We are still phasing in the implementation of revised and new 


program assessments. 
  







Educational Leadership, Pg. 5 


Assessment Plan – Part 2 


Established 
Results 


Statements of desired 
results (data targets) 
provide useful comparisons 
and detailed timelines for 
completion. 


Statements of desired 
results provide a basic data 
target and a general 
timeline for completion. 


Statements of desired 
results are missing or 
unrealistic for completion. 3 


Data Collection 
and Design 
Integrity 


The data collection process 
is sound, clearly explained, 
and appropriately specific 
to be actionable. 


Enough information is 
provided to understand the 
data collection process with 
limited methodological 
concerns. 


Limited information is 
provided about the data 
collection process or 
includes sufficient flaws to 
nullify any conclusions 
drawn from the data 


3 


Evidence of 
Reliability of 
Measures 


Methods used to ensure 
reliability of findings are 
clearly explained and 
consistently support 
drawing meaningful 
conclusions. 


Methods used to ensure 
reliability of findings are 
stated and generally 
support drawing meaningful 
conclusions. 


Methods to ensure 
reliability of findings are 
insufficient for drawing 
meaningful conclusions. 


2 


Recommendations: 
• Since last year, program key assessments have been redesigned to reflect the current program curriculum map.  
• The program is currently planning to pilot program assessment data collection in January via Brightspace. 
• Recommended that the program examine the employer survey to insure that an established cycle and process for collection and analysis 


exists and is followed.  







Educational Leadership, Pg. 6 


Reporting Results 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Presentation of 
Results 


Results are clearly present 
and directly related to SLOs. 
Results consistently 
demonstrate student 
achievement relative to 
stated SLOs. Results are 
derived from generally 
accepted practices for 
student learning outcomes 
assessment. 


Results are present and 
related to SLOs. Results 
generally demonstrate 
student achievement 
relative to stated SLOs. 
Results are derived from 
generally accepted practices 
for student learning 
outcomes assessment. 


Results are provided but do 
not clearly relate to SLO’s. 
Results inconsistently 
demonstrate student 
achievement relative to 
stated SLO’s. Use of 
generally accepted practices 
for student learning 
outcomes assessment is 
unclear. 


2 


Historical Results Past iterations of results are 
provided for most 
assessments to provide 
context for current results. 


Past iterations of results are 
provided for the majority of 
assessments to provide 
context for current results. 


Limited or no iterations of 
prior results are provided. 


2 


Interpretation of 
Results 


Interpretations of results 
are reasonable given the 
SLOs, desired levels of 
student learning and 
methodology employed. 
Multiple faculty interpreted 
the results including an 
interpretation of how 
classes/activities might have 
affected the results. 


Interpretations of results 
are reasonable given the 
SLO’s, desired levels of 
student learning and 
methodology employed. 
Multiple faculty interpreted 
the results. 


Interpretation of results 
does not adequately refer 
to stated SLO’s or identify 
expectations for student 
learning relative to SLO’s. 
The interpretation does not 
include multiple faculty. 


2 


Recommendations: 
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• As new program assessment data is collected and analyzed, it will be possible to demonstrate historical trends. The program has not tried 
to map NELP outcome data to ELCC data and has no plans to do so at this time. 


• The biggest challenge to this area is that new program assessments are just being integrated into courses and data is just beginning to be 
collected. 


• Consider having faculty outside the program take a look and comment on program assessment data being gathered to support additional 
interpretation of results. 







Educational Leadership, Pg. 8 


Report Dissemination and Collaboration 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Documents and Information is routinely Information is provided to Information is not 


3 


results are shared provided to all faculty with all faculty through an distributed to all faculty or 
with faculty multiple opportunities for effective mode and with provides insufficient detail 


 collaboration to build sufficient detail to be to be meaningful. 
 meaningful future plans. meaningful.  


Documents and Information is routinely Information is shared with Information is not 


3 


results are shared provided to stakeholders stakeholders (beyond distributed to stakeholders 
with other (beyond faculty) with faculty) through an effective (beyond faculty) or provides 
stakeholders multiple opportunities for mode and with sufficient insufficient detail to be 


 collaboration to build detail to be meaningful. Meaningful. 
 Meaningful future plans.   


Recommendations: 
• There is ongoing conversation through the Unit Advisory Council meetings and through recurring faculty meetings that include involving 


the use of Limited Lecturers. 







Educational Leadership, Pg. 9 


Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 1 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Programmatic and Evidence reported Evidence reported Assessment findings are 


3 


Curricular demonstrates a consistent demonstrates assessment reported but insufficient 
Improvement pattern of an integrated of student learning relative evidence of curricular or 


 assessment, pedagogy and to SLO’s and describes pedagogical changes are 
 curricular approach that curricular and/or present and limited or no 
 assesses student pedagogical changes evidence of an emergent 
 performance relative to planned or made as a result pattern of assess/curricular 
 SLOs, uses assessment data of assessment of student or pedagogical change/re- 
 to make curricular and/or learning. Some evidence of assess is demonstrated. 
 pedagogical changes and re- an emergent pattern of  
 assesses learning to assess/curricular or  
 determine how or the pedagogical change/ re-  
 extent to which the change assess is demonstrated.  
 positively influenced   


 student learning.   


Recommendations: 
 







Educational Leadership, Pg. 10 


Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 2 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Improvement of Past and current Past and current Past and current 


3 


Assessment assessment process are assessment process are assessment process are 
Process critically evaluated, critically evaluated, sporadically evaluated, 
(mechanics) including acknowledgement including acknowledgement including acknowledgement 


 of flaws, present and of flaws, present and of flaws, but no evidence of 
 intended improvements to intended improvements to improving upon past 
 process are identified (when process are identified (when assessment or making plans 
 needed) and specific needed) and moderate to improve assessment in 
 changes to the assessment changes to the assessment future iterations is 
 process are detailed. process, or general plans for proposed. 
  improvement of assessment  


  process are proposed.  


Recommendations: 
• This has been the primary focus of the program in 2020, revising program assessments and developing a couple new program assessments 


to support the integration of new NELP standards. 


 








Elementary Education, Pg. 1 


Clearly Stated Programmatic Student Learning Outcomes (SLOs) 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Clarity and All SLOs are stated with clarity SLOs generally contain 
precise verbs, rich 
description of the 
knowledge, skills and value 
domains expected of 
students. 


SLOs are inconsistently 
defined for the program, 
descriptions of the 
knowledge, skill and value 
domains are present but 
lack consistent precision. 


3 


specificity and specificity including 
 precise verbs and rich 
 descriptions of the knowledge, 
 skills and value domains 
 expected of students upon 
 completing the program. 


Student-Centered All SLOs are stated in 
student-centered terms (i.e. 
what a student should 
know, think, or do). 


Most SLOs are stated in 
student-centered terms. 


Some SLO’s are stated in 
student-centered terms. 


3 


Expectation Level SLO’s exceed basic SLO’s meet the basic SLOs meet only a portion of 


3 


 expectations established by expectations established by the expectations 
 the University and other the University and other established by the 
 necessary approving necessary approving University or other 
 organizations required of organizations required of necessary approving 
 the submitting unit. The submitting unit. Organizations required of 
   the submitting unit. 


Recommendations: 
• The national standards for elementary education have been updated.  The elementary program will need to be revised going into 2021 due to this 


change. 







Elementary Education, Pg. 2 


Programmatic Curricular Map 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Content 
Alignment 


All SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Most SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Common classes or learning 
activities are identified for 
all students completing the 
program but most SLO’s are 
not clearly mapped to 
classes or activities. 


3 


Student Learning 
Development of 
SLOs (Learning 
Benchmarks) 


Curricular Map clearly 
identifies the progression of 
student learning relative to 
all SLOs at specific points in 
the curriculum 


Curricular Map identifies 
levels of expected learning 
relative to most SLOs at 
specific points in the 
curriculum. 


Curricular Map identifies 
expected levels of learning 
for some SLOs at specific 
points in the curriculum. 


3 


Student 
Engagement 


Classes and/or activities 
engage students in the work 
outlined in the SLOs. 


Classes and/or activities 
engage students in the work 
outlined by most of the 
SLOs 


Classes and/or activities do 
not consistently engage 
students in the work 
outlined by most of the 
SLOs. 


3 


Recommendations: 
• In conversations related to updating the program to new national standards, faculty are examining the issue of student engagement to 


determine how to better distribute program content and improve continuity for candidates as they matriculate. 







Elementary Education, Pg. 3 


Alignment with IPFW Baccalaureate Framework 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


IPFW Specific, clearly defined, Generally defined student- Program-Level SLO’s are 


3 


Baccalaureate student-centered Program- centered Program-Level aligned to some foundation 
Framework Level SLO’s are aligned to SLO’s are aligned to all areas of the IPFW 
Alignment all foundation areas of the foundation areas of the Baccalaureate Framework. 


 IPFW Baccalaureate IPFW Baccalaureate  


 Framework. Framework.  


Recommendations: 
 







Elementary Education, Pg. 4 


Assessment Plan – Part 1 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Relationship 
between 
assessments and 
SLOs 


Detail is provided regarding 
SLO-to-measure match. 
Specific items included on 
the assessment are linked 
to SLOs. The match is 
affirmed by faculty subject 
experts. 


Description of how SLOs 
relate to assessment is 
general but sufficient to 
show alignment. 


Description of how SLOs 
relate to assessment is 
incomplete or too general 
to provide sufficient 
information for use in 
determining progress 
toward SLO. 


3 


Types of Measures All SLOs are assessed using 
at least two measures 
including at least one direct 
measure 


Most SLOs are assessed 
using at least one direct 
measure. 


Most SLOs are either 
assessed using only indirect 
measures or are not 
assessed. 


3 


Recommendations: 
• Faculty have noted some redundancy in how program key assessments are administered. As the program updates to new national 


standards, it will be an opportunity to revise key assessments. 
• The program is relying to some extent on course grades as a program assessment measure.  


 







Elementary Education, Pg. 5 


Assessment Plan – Part 2 


Established 
Results 


Statements of desired 
results (data targets) 
provide useful comparisons 
and detailed timelines for 
completion. 


Statements of desired 
results provide a basic data 
target and a general 
timeline for completion. 


Statements of desired 
results are missing or 
unrealistic for completion. 3 


Data Collection 
and Design 
Integrity 


The data collection process 
is sound, clearly explained, 
and appropriately specific 
to be actionable. 


Enough information is 
provided to understand the 
data collection process with 
limited methodological 
concerns. 


Limited information is 
provided about the data 
collection process or 
includes sufficient flaws to 
nullify any conclusions 
drawn from the data 


3 


Evidence of 
Reliability of 
Measures 


Methods used to ensure 
reliability of findings are 
clearly explained and 
consistently support 
drawing meaningful 
conclusions. 


Methods used to ensure 
reliability of findings are 
stated and generally 
support drawing meaningful 
conclusions. 


Methods to ensure 
reliability of findings are 
insufficient for drawing 
meaningful conclusions. 


2 


Recommendations: 
• Not specific to any one program, but the School of Education could benefit from looking at ways to improve evidence of reliability of 


measures.  This may be possible as we look at systems for gathering and analyzing key assessment data. Historically, we have used 
TaskStream. There is some use of GoReact and there is conversation about piloting key assessment collection and analysis via 
Brightspace. 


 







Elementary Education, Pg. 6 


Reporting Results 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Presentation of 
Results 


Results are clearly present 
and directly related to SLOs. 
Results consistently 
demonstrate student 
achievement relative to 
stated SLOs. Results are 
derived from generally 
accepted practices for 
student learning outcomes 
assessment. 


Results are present and 
related to SLOs. Results 
generally demonstrate 
student achievement 
relative to stated SLOs. 
Results are derived from 
generally accepted practices 
for student learning 
outcomes assessment. 


Results are provided but do 
not clearly relate to SLO’s. 
Results inconsistently 
demonstrate student 
achievement relative to 
stated SLO’s. Use of 
generally accepted practices 
for student learning 
outcomes assessment is 
unclear. 


3 


Historical Results Past iterations of results are 
provided for most 
assessments to provide 
context for current results. 


Past iterations of results are 
provided for the majority of 
assessments to provide 
context for current results. 


Limited or no iterations of 
prior results are provided. 


3 


Interpretation of 
Results 


Interpretations of results 
are reasonable given the 
SLOs, desired levels of 
student learning and 
methodology employed. 
Multiple faculty interpreted 
the results including an 
interpretation of how 
classes/activities might have 
affected the results. 


Interpretations of results 
are reasonable given the 
SLO’s, desired levels of 
student learning and 
methodology employed. 
Multiple faculty interpreted 
the results. 


Interpretation of results 
does not adequately refer 
to stated SLO’s or identify 
expectations for student 
learning relative to SLO’s. 
The interpretation does not 
include multiple faculty. 


3 


Recommendations: 







Elementary Education, Pg. 7 


• Faculty are meeting monthly to review data and recommend changes based on evidence gathered. Additionally, the program conducts 
advisory council meetings once a semester to allow for additional interpretation. 


 







Elementary Education, Pg. 8 


Report Dissemination and Collaboration 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Documents and Information is routinely Information is provided to Information is not 


3 


results are shared provided to all faculty with all faculty through an distributed to all faculty or 
with faculty multiple opportunities for effective mode and with provides insufficient detail 


 collaboration to build sufficient detail to be to be meaningful. 
 meaningful future plans. meaningful.  


Documents and Information is routinely Information is shared with Information is not 


3 


results are shared provided to stakeholders stakeholders (beyond distributed to stakeholders 
with other (beyond faculty) with faculty) through an effective (beyond faculty) or provides 
stakeholders multiple opportunities for mode and with sufficient insufficient detail to be 


 collaboration to build detail to be meaningful. meaningful. 
 meaningful future plans.   


Recommendations: 
 







Elementary Education, Pg. 9 


Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 1 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Programmatic and Evidence reported Evidence reported Assessment findings are 


 


Curricular demonstrates a consistent demonstrates assessment reported but insufficient 
Improvement pattern of an integrated of student learning relative evidence of curricular or 


 assessment, pedagogy and to SLO’s and describes pedagogical changes are 
 curricular approach that curricular and/or present and limited or no 
 assesses student pedagogical changes evidence of an emergent 
 performance relative to planned or made as a result pattern of assess/curricular 
 SLOs, uses assessment data of assessment of student or pedagogical change/re- 
 to make curricular and/or learning. Some evidence of assess is demonstrated. 
 pedagogical changes and re- an emergent pattern of  
 assesses learning to assess/curricular or  
 determine how or the pedagogical change/ re-  
 extent to which the change assess is demonstrated.  
 positively influenced   


 student learning.   


Recommendations: 
• As noted previously, program changes are forecasted for 2021 due to changes in the national program standards, changes in the state 


examination for licensure, and current REPA (state licensure rule) changes. 
•  







Elementary Education, Pg. 10 


Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 2 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Improvement of Past and current Past and current Past and current 


3 


Assessment assessment process are assessment process are assessment process are 
Process critically evaluated, critically evaluated, sporadically evaluated, 
(mechanics) including acknowledgement including acknowledgement including acknowledgement 


 of flaws, present and of flaws, present and of flaws, but no evidence of 
 intended improvements to intended improvements to improving upon past 
 process are identified (when process are identified (when assessment or making plans 
 needed) and specific needed) and moderate to improve assessment in 
 changes to the assessment changes to the assessment future iterations is 
 process are detailed. Process, or general plans for proposed. 
  Improvement of assessment  


  process are proposed.  


Recommendations: 
• Pass rates on the pedagogical portion of the state licensure exam reflects that candidates are performing exemplary. Faculty is discussing 


how this can be utilized to attract additional students.   
• Conversely, it was noted that pass rates on the content portion of the state licensure exam will be a focus for improvement.  


 








Human Services, Pg. 1 


Clearly Stated Programmatic Student Learning Outcomes (SLOs) 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Clarity and All SLOs are stated with clarity SLOs generally contain 
precise verbs, rich 
description of the 
knowledge, skills and value 
domains expected of 
students. 


SLOs are inconsistently 
defined for the program, 
descriptions of the 
knowledge, skill and value 
domains are present but 
lack consistent precision. 


3 


specificity and specificity including 
 precise verbs and rich 
 descriptions of the knowledge, 
 skills and value domains 
 expected of students upon 
 completing the program. 


Student-Centered All SLOs are stated in 
student-centered terms (i.e. 
what a student should 
know, think, or do). 


Most SLOs are stated in 
student-centered terms. 


Some SLO’s are stated in 
student-centered terms. 


3 


Expectation Level SLO’s exceed basic SLO’s meet the basic SLOs meet only a portion of 


2 


 expectations established by expectations established by the expectations 
 the University and other the University and other established by the 
 necessary approving necessary approving University or other 
 organizations required of organizations required of necessary approving 
 the submitting unit. the submitting unit. organizations required of 
   the submitting unit. 


Recommendations: 
• The program is working to find a way to synthesize the current 13 SLOs to reduce the number of overall program outcomes being systematically 


measured to make determinations about student performance and program efficacy.  It may be possible to address specific statements of knowledge, 
skills and dispositions as indicators under more broadly written SLOs. 
 







Human Services, Pg. 2 


Programmatic Curricular Map 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Content 
Alignment 


All SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Most SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Common classes or learning 
activities are identified for 
all students completing the 
program but most SLO’s are 
not clearly mapped to 
classes or activities. 


3 


Student Learning 
Development of 
SLOs (Learning 
Benchmarks) 


Curricular Map clearly 
identifies the progression of 
student learning relative to 
all SLOs at specific points in 
the curriculum 


Curricular Map identifies 
levels of expected learning 
relative to most SLOs at 
specific points in the 
curriculum. 


Curricular Map identifies 
expected levels of learning 
for some SLOs at specific 
points in the curriculum. 


3 


Student 
Engagement 


Classes and/or activities 
engage students in the work 
outlined in the SLOs. 


Classes and/or activities 
engage students in the work 
outlined by most of the 
SLOs 


Classes and/or activities do 
not consistently engage 
students in the work 
outlined by most of the 
SLOs. 


3 


Recommendations: 
• Current SLOs are clearly mapped to core courses, including identification of where SLOs are measured at defined points in the program. 







Human Services, Pg. 3 


Alignment with IPFW Baccalaureate Framework 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


IPFW Specific, clearly defined, Generally defined student- Program-Level SLO’s are 


3 


Baccalaureate student-centered Program- centered Program-Level aligned to some foundation 
Framework Level SLO’s are aligned to SLO’s are aligned to all areas of the IPFW 
Alignment all foundation areas of the foundation areas of the Baccalaureate Framework. 


 IPFW Baccalaureate IPFW Baccalaureate  


 Framework. Framework.  


Recommendations: 
 







Human Services, Pg. 4 


Assessment Plan – Part 1 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Relationship 
between 
assessments and 
SLOs 


Detail is provided regarding 
SLO-to-measure match. 
Specific items included on 
the assessment are linked 
to SLOs. The match is 
affirmed by faculty subject 
experts. 


Description of how SLOs 
relate to assessment is 
general but sufficient to 
show alignment. 


Description of how SLOs 
relate to assessment is 
incomplete or too general 
to provide sufficient 
information for use in 
determining progress 
toward SLO. 


2 


Types of Measures All SLOs are assessed using 
at least two measures 
including at least one direct 
measure 


Most SLOs are assessed 
using at least one direct 
measure. 


Most SLOs are either 
assessed using only indirect 
measures or are not 
assessed. 


2 


Recommendations: 
• Program faculty are encouraged to continue to examine ways to reduce the number of program assessments needed to evaluate the SLOs. 


This will help to ensure that the program is able to engage in critical conversation and not be overwhelmed by the scope of systematic data 
collection required by having too many SLOs. 







Human Services, Pg. 5 


Assessment Plan – Part 2 


Established 
Results 


Statements of desired 
results (data targets) 
provide useful comparisons 
and detailed timelines for 
completion. 


Statements of desired 
results provide a basic data 
target and a general 
timeline for completion. 


Statements of desired 
results are missing or 
unrealistic for completion. 2 


Data Collection 
and Design 
Integrity 


The data collection process 
is sound, clearly explained, 
and appropriately specific 
to be actionable. 


Enough information is 
provided to understand the 
data collection process with 
limited methodological 
concerns. 


Limited information is 
provided about the data 
collection process or 
includes sufficient flaws to 
nullify any conclusions 
drawn from the data 


2 


Evidence of 
Reliability of 
Measures 


Methods used to ensure 
reliability of findings are 
clearly explained and 
consistently support 
drawing meaningful 
conclusions. 


Methods used to ensure 
reliability of findings are 
stated and generally 
support drawing meaningful 
conclusions. 


Methods to ensure 
reliability of findings are 
insufficient for drawing 
meaningful conclusions. 


`1 


Recommendations: 
• As the program faculty continue to work to synthesize SLOs and refine and reduce the number of overall program assessments continue to 


study potential ways to improve the systematic collection of program data. This will allow for improved methods for determining the 
reliability of program measures. 







Human Services, Pg. 6 


Reporting Results 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


• Present
ation of 
Results 


Results are clearly present 
and directly related to SLOs. 
Results consistently 
demonstrate student 
achievement relative to 
stated SLOs. Results are 
derived from generally 
accepted practices for 
student learning outcomes 
assessment. 


Results are present and 
related to SLOs. Results 
generally demonstrate 
student achievement 
relative to stated SLOs. 
Results are derived from 
generally accepted practices 
for student learning 
outcomes assessment. 


Results are provided but do 
not clearly relate to SLO’s. 
Results inconsistently 
demonstrate student 
achievement relative to 
stated SLO’s. Use of 
generally accepted practices 
for student learning 
outcomes assessment is 
unclear. 


2 


Historical Results Past iterations of results are 
provided for most 
assessments to provide 
context for current results. 


Past iterations of results are 
provided for the majority of 
assessments to provide 
context for current results. 


Limited or no iterations of 
prior results are provided. 


2 


Interpretation of 
Results 


Interpretations of results 
are reasonable given the 
SLOs, desired levels of 
student learning and 
methodology employed. 
Multiple faculty interpreted 
the results including an 
interpretation of how 
classes/activities might have 
affected the results. 


Interpretations of results 
are reasonable given the 
SLO’s, desired levels of 
student learning and 
methodology employed. 
Multiple faculty interpreted 
the results. 


Interpretation of results 
does not adequately refer 
to stated SLO’s or identify 
expectations for student 
learning relative to SLO’s. 
The interpretation does not 
include multiple faculty. 


3 


Recommendations: 
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• The program is proactively working to move from measuring the scope of assessments to the actual quality.  Subsequently, the program is 
engaging in critical conversations about what program assessments yield the best information with respect to student performance and 
program efficacy. 







Human Services, Pg. 8 


Report Dissemination and Collaboration 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Documents and Information is routinely Information is provided to Information is not 


3 


results are shared provided to all faculty with all faculty through an distributed to all faculty or 
with faculty multiple opportunities for effective mode and with provides insufficient detail 


 collaboration to build sufficient detail to be to be meaningful. 
 meaningful future plans. meaningful.  


Documents and Information is routinely Information is shared with Information is not 


3 


results are shared provided to stakeholders stakeholders (beyond distributed to stakeholders 
with other (beyond faculty) with faculty) through an effective (beyond faculty) or provides 
stakeholders multiple opportunities for mode and with sufficient insufficient detail to be 


 collaboration to build detail to be meaningful. meaningful. 
 meaningful future plans.   


Recommendations: 
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Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 1 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Programmatic and Evidence reported Evidence reported Assessment findings are 


3 


Curricular demonstrates a consistent demonstrates assessment reported but insufficient 
Improvement pattern of an integrated of student learning relative evidence of curricular or 


 assessment, pedagogy and to SLO’s and describes pedagogical changes are 
 curricular approach that curricular and/or present and limited or no 
 assesses student pedagogical changes evidence of an emergent 
 performance relative to planned or made as a result pattern of assess/curricular 
 SLOs, uses assessment data of assessment of student or pedagogical change/re- 
 to make curricular and/or learning. Some evidence of assess is demonstrated. 
 pedagogical changes and re- an emergent pattern of  
 assesses learning to assess/curricular or  
 determine how or the pedagogical change/ re-  
 extent to which the change assess is demonstrated.  
 positively influenced   


 student learning.   


Recommendations: 
• The program has documented the ability to revise program requirements as needed to be relevant in meeting the needs of current and 


prospective students. This has included soliciting feedback from the human services field in the larger community. 







Human Services, Pg. 10 


Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 2 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Improvement of Past and current Past and current Past and current 


3 


Assessment assessment process are assessment process are assessment process are 
Process critically evaluated, critically evaluated, sporadically evaluated, 
(mechanics) including acknowledgement including acknowledgement including acknowledgement 


 of flaws, present and of flaws, present and of flaws, but no evidence of 
 intended improvements to intended improvements to improving upon past 
 process are identified (when process are identified (when assessment or making plans 
 needed) and specific needed) and moderate to improve assessment in 
 changes to the assessment changes to the assessment future iterations is 
 process are detailed. process, or general plans for proposed. 
  improvement of assessment  


  process are proposed.  


Recommendations: 
• As program faculty work to synthesize the number of program SLOs, it is expected the quality of assessment criteria reflected in program 


key assessments will actually strengthen (i.e., with respect to alignment to standard indicators). 


 








Hospitality & Tourism Management, Pg. 1 


Clearly Stated Programmatic Student Learning Outcomes (SLOs) 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Clarity and All SLOs are stated with clarity SLOs generally contain 
precise verbs, rich 
description of the 
knowledge, skills and value 
domains expected of 
students. 


SLOs are inconsistently 
defined for the program, 
descriptions of the 
knowledge, skill and value 
domains are present but 
lack consistent precision. 


2 


specificity and specificity including 
 precise verbs and rich 
 descriptions of the knowledge, 
 skills and value domains 
 expected of students upon 
 completing the program. 


Student-Centered All SLOs are stated in 
student-centered terms (i.e. 
what a student should 
know, think, or do). 


Most SLOs are stated in 
student-centered terms. 


Some SLO’s are stated in 
student-centered terms. 


3 


Expectation Level SLO’s exceed basic SLO’s meet the basic SLOs meet only a portion of 


1 


 expectations established by expectations established by the expectations 
 the University and other the University and other established by the 
 necessary approving necessary approving University or other 
 organizations required of organizations required of necessary approving 
 the submitting unit. the submitting unit. organizations required of 
   the submitting unit. 


Recommendations: 
• Program has moved toward new outcomes in the last year. As such, the program is currently in a development role with regard to new program 


outcomes. 
• As reported, the outcomes and proposed assessments are conceptual at this time. It is recommended that expectation levels be revisited as the program 


moves to implement new program outcomes and assessments. 
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Programmatic Curricular Map 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Content 
Alignment 


All SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Most SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Common classes or learning 
activities are identified for 
all students completing the 
program but most SLO’s are 
not clearly mapped to 
classes or activities. 


3 


Student Learning 
Development of 
SLOs (Learning 
Benchmarks) 


Curricular Map clearly 
identifies the progression of 
student learning relative to 
all SLOs at specific points in 
the curriculum 


Curricular Map identifies 
levels of expected learning 
relative to most SLOs at 
specific points in the 
curriculum. 


Curricular Map identifies 
expected levels of learning 
for some SLOs at specific 
points in the curriculum. 


2 


Student 
Engagement 


Classes and/or activities 
engage students in the work 
outlined in the SLOs. 


Classes and/or activities 
engage students in the work 
outlined by most of the 
SLOs 


Classes and/or activities do 
not consistently engage 
students in the work 
outlined by most of the 
SLOs. 


3 


Recommendations: 
• New outcomes have been mapped to existing courses. 
• Student engagement activities are occurring against stated SLOs. 
• Recommend that the program look at Standard 3 to determine what course this standard is assessed for mastery. 
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Alignment with IPFW Baccalaureate Framework 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


IPFW Specific, clearly defined, Generally defined student- Program-Level SLO’s are 


3 


Baccalaureate student-centered Program- centered Program-Level aligned to some foundation 
Framework Level SLO’s are aligned to SLO’s are aligned to all areas of the IPFW 
Alignment all foundation areas of the foundation areas of the Baccalaureate Framework. 


 IPFW Baccalaureate IPFW Baccalaureate  


 Framework. Framework.  


Recommendations: 
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Assessment Plan – Part 1 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Relationship 
between 
assessments and 
SLOs 


Detail is provided regarding 
SLO-to-measure match. 
Specific items included on 
the assessment are linked 
to SLOs. The match is 
affirmed by faculty subject 
experts. 


Description of how SLOs 
relate to assessment is 
general but sufficient to 
show alignment. 


Description of how SLOs 
relate to assessment is 
incomplete or too general 
to provide sufficient 
information for use in 
determining progress 
toward SLO. 


2 


Types of Measures All SLOs are assessed using 
at least two measures 
including at least one direct 
measure 


Most SLOs are assessed 
using at least one direct 
measure. 


Most SLOs are either 
assessed using only indirect 
measures or are not 
assessed. 


2 


Recommendations: 
• There are clearly articulated course assessments outlined in the report.  The recommendation would be to continue to refine what 6 to 8 


assessments gather program level data across the program (irrespective of course).  Program assessments should be standardized and 
include an assignment description and common evaluation component (e.g., descriptive rubric) used by all faculty when administering the 
program assessment. 


• The program is using multiple measures to gather evidence on candidate performance against SLOs. 
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Assessment Plan – Part 2 


Established 
Results 


Statements of desired 
results (data targets) 
provide useful comparisons 
and detailed timelines for 
completion. 


Statements of desired 
results provide a basic data 
target and a general 
timeline for completion. 


Statements of desired 
results are missing or 
unrealistic for completion. 1 


Data Collection 
and Design 
Integrity 


The data collection process 
is sound, clearly explained, 
and appropriately specific 
to be actionable. 


Enough information is 
provided to understand the 
data collection process with 
limited methodological 
concerns. 


Limited information is 
provided about the data 
collection process or 
includes sufficient flaws to 
nullify any conclusions 
drawn from the data 


1 


Evidence of 
Reliability of 
Measures 


Methods used to ensure 
reliability of findings are 
clearly explained and 
consistently support 
drawing meaningful 
conclusions. 


Methods used to ensure 
reliability of findings are 
stated and generally 
support drawing meaningful 
conclusions. 


Methods to ensure 
reliability of findings are 
insufficient for drawing 
meaningful conclusions. 


1 


Recommendations: 
• As the program moves to implement program assessments, data will be available and at that time, it will be important to establish 


benchmarks (targets) for student performance. 
• The system for gathering evidence will involve sending data to the program coordinator.  
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Reporting Results 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Presentation of 
Results 


Results are clearly present 
and directly related to SLOs. 
Results consistently 
demonstrate student 
achievement relative to 
stated SLOs. Results are 
derived from generally 
accepted practices for 
student learning outcomes 
assessment. 


Results are present and 
related to SLOs. Results 
generally demonstrate 
student achievement 
relative to stated SLOs. 
Results are derived from 
generally accepted practices 
for student learning 
outcomes assessment. 


Results are provided but do 
not clearly relate to SLO’s. 
Results inconsistently 
demonstrate student 
achievement relative to 
stated SLO’s. Use of 
generally accepted practices 
for student learning 
outcomes assessment is 
unclear. 


1 


Historical Results Past iterations of results are 
provided for most 
assessments to provide 
context for current results. 


Past iterations of results are 
provided for the majority of 
assessments to provide 
context for current results. 


Limited or no iterations of 
prior results are provided. 


1 


Interpretation of 
Results 


Interpretations of results 
are reasonable given the 
SLOs, desired levels of 
student learning and 
methodology employed. 
Multiple faculty interpreted 
the results including an 
interpretation of how 
classes/activities might have 
affected the results. 


Interpretations of results 
are reasonable given the 
SLO’s, desired levels of 
student learning and 
methodology employed. 
Multiple faculty interpreted 
the results. 


Interpretation of results 
does not adequately refer 
to stated SLO’s or identify 
expectations for student 
learning relative to SLO’s. 
The interpretation does not 
include multiple faculty. 


1 


Recommendations: 
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• The program is recommended to establish regular intervals (e.g., monthly or quarterly) where faculty can analyze available program data 
to make decisions to improve student learning or make recommendations to revise the program. 
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Report Dissemination and Collaboration 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Documents and Information is routinely Information is provided to Information is not 


2 


results are shared provided to all faculty with all faculty through an distributed to all faculty or 
with faculty multiple opportunities for effective mode and with provides insufficient detail 


 collaboration to build sufficient detail to be to be meaningful. 
 meaningful future plans. meaningful.  


Documents and Information is routinely Information is shared with Information is not 


2 


results are shared provided to stakeholders stakeholders (beyond distributed to stakeholders 
with other (beyond faculty) with faculty) through an effective (beyond faculty) or provides 
stakeholders multiple opportunities for mode and with sufficient insufficient detail to be 


 collaboration to build detail to be meaningful. meaningful. 
 meaningful future plans.   


Recommendations: 
• The program has a plan listed in their annual assessment report to regularly meet with stakeholders to review available data. 
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Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 1 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Programmatic and Evidence reported Evidence reported Assessment findings are 


2 


Curricular demonstrates a consistent demonstrates assessment reported but insufficient 
Improvement pattern of an integrated of student learning relative evidence of curricular or 


 assessment, pedagogy and to SLO’s and describes pedagogical changes are 
 curricular approach that curricular and/or present and limited or no 
 assesses student pedagogical changes evidence of an emergent 
 performance relative to planned or made as a result pattern of assess/curricular 
 SLOs, uses assessment data of assessment of student or pedagogical change/re- 
 to make curricular and/or learning. Some evidence of assess is demonstrated. 
 pedagogical changes and re- an emergent pattern of  
 assesses learning to assess/curricular or  
 determine how or the pedagogical change/ re-  
 extent to which the change assess is demonstrated.  
 positively influenced   


 student learning.   


Recommendations: 
• As the program gathers assessment data it will strengthen the ability of program faculty to make decisions regarding student performance 


and adjustments that may be needed (such as reinforcing SLOs in courses prior to where a SLO is assessed for mastery). 
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Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 2 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Improvement of Past and current Past and current Past and current 


2 


Assessment assessment process are assessment process are assessment process are 
Process critically evaluated, critically evaluated, sporadically evaluated, 
(mechanics) including acknowledgement including acknowledgement including acknowledgement 


 of flaws, present and of flaws, present and of flaws, but no evidence of 
 intended improvements to intended improvements to improving upon past 
 process are identified (when process are identified (when assessment or making plans 
 needed) and specific needed) and moderate to improve assessment in 
 changes to the assessment changes to the assessment future iterations is 
 process are detailed. process, or general plans for proposed. 
  improvement of assessment  


  process are proposed.  


Recommendations: 
• This is an area that is a current focus.  As data begins to be gathered, program faculty are encouraged to evaluate current assessments and 


determine what revisions are needed to strengthen the quality of evidence being gathered around SLOs. 


 








Public Administration, Pg. 1 


Clearly Stated Programmatic Student Learning Outcomes (SLOs) 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Clarity and All SLOs are stated with clarity SLOs generally contain 
precise verbs, rich 
description of the 
knowledge, skills and value 
domains expected of 
students. 


SLOs are inconsistently 
defined for the program, 
descriptions of the 
knowledge, skill and value 
domains are present but 
lack consistent precision. 


3 


specificity and specificity including 
 precise verbs and rich 
 descriptions of the knowledge, 
 skills and value domains 
 expected of students upon 
 completing the program. 


Student-Centered All SLOs are stated in 
student-centered terms (i.e. 
what a student should 
know, think, or do). 


Most SLOs are stated in 
student-centered terms. 


Some SLO’s are stated in 
student-centered terms. 


3 


Expectation Level SLO’s exceed basic SLO’s meet the basic SLOs meet only a portion of 


3 


 expectations established by expectations established by the expectations 
 the University and other the University and other established by the 
 necessary approving necessary approving University or other 
 organizations required of organizations required of necessary approving 
 the submitting unit. the submitting unit. organizations required of 
   the submitting unit. 


Recommendations: 
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Programmatic Curricular Map 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Content 
Alignment 


All SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Most SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Common classes or learning 
activities are identified for 
all students completing the 
program but most SLO’s are 
not clearly mapped to 
classes or activities. 


3 


Student Learning 
Development of 
SLOs (Learning 
Benchmarks) 


Curricular Map clearly 
identifies the progression of 
student learning relative to 
all SLOs at specific points in 
the curriculum 


Curricular Map identifies 
levels of expected learning 
relative to most SLOs at 
specific points in the 
curriculum. 


Curricular Map identifies 
expected levels of learning 
for some SLOs at specific 
points in the curriculum. 


2 


Student 
Engagement 


Classes and/or activities 
engage students in the work 
outlined in the SLOs. 


Classes and/or activities 
engage students in the work 
outlined by most of the 
SLOs 


Classes and/or activities do 
not consistently engage 
students in the work 
outlined by most of the 
SLOs. 


2 


Recommendations: 
• Program faculty has made great strides in identifying clearly articulated SLOs at the program level.  As work continues on mapping to 


core courses, continue to examine and establish the expectation level for each SLO within courses and ensure student engagement 
activities mirrors that alignment. 
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Alignment with IPFW Baccalaureate Framework 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


IPFW Specific, clearly defined, Generally defined student- Program-Level SLO’s are 


N/A 


Baccalaureate student-centered Program- centered Program-Level aligned to some foundation 
Framework Level SLO’s are aligned to SLO’s are aligned to all areas of the IPFW 
Alignment all foundation areas of the foundation areas of the Baccalaureate Framework. 


 IPFW Baccalaureate IPFW Baccalaureate  


 Framework. Framework.  


Recommendations: 
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Assessment Plan – Part 1 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Relationship 
between 
assessments and 
SLOs 


Detail is provided regarding 
SLO-to-measure match. 
Specific items included on 
the assessment are linked 
to SLOs. The match is 
affirmed by faculty subject 
experts. 


Description of how SLOs 
relate to assessment is 
general but sufficient to 
show alignment. 


Description of how SLOs 
relate to assessment is 
incomplete or too general 
to provide sufficient 
information for use in 
determining progress 
toward SLO. 


1 


Types of Measures All SLOs are assessed using 
at least two measures 
including at least one direct 
measure 


Most SLOs are assessed 
using at least one direct 
measure. 


Most SLOs are either 
assessed using only indirect 
measures or are not 
assessed. 


1 


Recommendations: 
• The program currently has one key assessment identified (i.e., Statistical Research Project).  The program is encouraged to continue to 


work at identify remaining key assessments needed to best evaluate established SLOs. 
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Assessment Plan – Part 2 


Established 
Results 


Statements of desired 
results (data targets) 
provide useful comparisons 
and detailed timelines for 
completion. 


Statements of desired 
results provide a basic data 
target and a general 
timeline for completion. 


Statements of desired 
results are missing or 
unrealistic for completion. 1 


Data Collection 
and Design 
Integrity 


The data collection process 
is sound, clearly explained, 
and appropriately specific 
to be actionable. 


Enough information is 
provided to understand the 
data collection process with 
limited methodological 
concerns. 


Limited information is 
provided about the data 
collection process or 
includes sufficient flaws to 
nullify any conclusions 
drawn from the data 


1 


Evidence of 
Reliability of 
Measures 


Methods used to ensure 
reliability of findings are 
clearly explained and 
consistently support 
drawing meaningful 
conclusions. 


Methods used to ensure 
reliability of findings are 
stated and generally 
support drawing meaningful 
conclusions. 


Methods to ensure 
reliability of findings are 
insufficient for drawing 
meaningful conclusions. 


1 


Recommendations: 
• There was no evidence of systematic collection of program data. As faculty work to identify and develop key assessments, a process for 


systematically gathering evidence needs to be identified and implemented. 
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Reporting Results 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Presentation of 
Results 


Results are clearly present 
and directly related to SLOs. 
Results consistently 
demonstrate student 
achievement relative to 
stated SLOs. Results are 
derived from generally 
accepted practices for 
student learning outcomes 
assessment. 


Results are present and 
related to SLOs. Results 
generally demonstrate 
student achievement 
relative to stated SLOs. 
Results are derived from 
generally accepted practices 
for student learning 
outcomes assessment. 


Results are provided but do 
not clearly relate to SLO’s. 
Results inconsistently 
demonstrate student 
achievement relative to 
stated SLO’s. Use of 
generally accepted practices 
for student learning 
outcomes assessment is 
unclear. 


1 


Historical Results Past iterations of results are 
provided for most 
assessments to provide 
context for current results. 


Past iterations of results are 
provided for the majority of 
assessments to provide 
context for current results. 


Limited or no iterations of 
prior results are provided. 


1 


Interpretation of 
Results 


Interpretations of results 
are reasonable given the 
SLOs, desired levels of 
student learning and 
methodology employed. 
Multiple faculty interpreted 
the results including an 
interpretation of how 
classes/activities might have 
affected the results. 


Interpretations of results 
are reasonable given the 
SLO’s, desired levels of 
student learning and 
methodology employed. 
Multiple faculty interpreted 
the results. 


Interpretation of results 
does not adequately refer 
to stated SLO’s or identify 
expectations for student 
learning relative to SLO’s. 
The interpretation does not 
include multiple faculty. 


1 


Recommendations: 
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• As faculty work on program key assessments, a process involving faculty meeting to regularly analyze data for the purpose of evaluating 
student performance and program efficacy needs to be established.  At present, there is no evidence of how data is used to drive program 
improvements. 







Public Administration, Pg. 9 


Report Dissemination and Collaboration 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Documents and Information is routinely Information is provided to Information is not 


1 


results are shared provided to all faculty with all faculty through an distributed to all faculty or 
with faculty multiple opportunities for effective mode and with provides insufficient detail 


 collaboration to build sufficient detail to be to be meaningful. 
 meaningful future plans. meaningful.  


Documents and Information is routinely Information is shared with Information is not 


1 


results are shared provided to stakeholders stakeholders (beyond distributed to stakeholders 
with other (beyond faculty) with faculty) through an effective (beyond faculty) or provides 
stakeholders multiple opportunities for mode and with sufficient insufficient detail to be 


 collaboration to build detail to be meaningful. meaningful. 
 meaningful future plans.   


Recommendations: 
• In addition to establishing regular intervals by which faculty analyzes data, program faculty should utilize their advisory council to 


advise on program changes. The program should consider using a form to show what evidence was presented, develop a summary of the 
conversation held around the evidence presented, and document recommendations presented for program revisions based on the evidence 
presented. 







Public Administration, Pg. 10 


Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 1 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Programmatic and Evidence reported Evidence reported Assessment findings are 


1 


Curricular demonstrates a consistent demonstrates assessment reported but insufficient 
Improvement pattern of an integrated of student learning relative evidence of curricular or 


 assessment, pedagogy and to SLO’s and describes pedagogical changes are 
 curricular approach that curricular and/or present and limited or no 
 assesses student pedagogical changes evidence of an emergent 
 performance relative to planned or made as a result pattern of assess/curricular 
 SLOs, uses assessment data of assessment of student or pedagogical change/re- 
 to make curricular and/or learning. Some evidence of assess is demonstrated. 
 pedagogical changes and re- an emergent pattern of  
 assesses learning to assess/curricular or  
 determine how or the pedagogical change/ re-  
 extent to which the change assess is demonstrated.  
 positively influenced   


 student learning.   


Recommendations: 
• As noted previously, systematic collection of evidence from identified program key assessments will permit the faculty to begin making 


program revisions.  At present, the program is still too early in its development to demonstrate any meaningful curricular improvement 
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Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 2 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Improvement of Past and current Past and current Past and current 


1 


Assessment assessment process are assessment process are assessment process are 
Process critically evaluated, critically evaluated, sporadically evaluated, 
(mechanics) including acknowledgement including acknowledgement including acknowledgement 


 of flaws, present and of flaws, present and of flaws, but no evidence of 
 intended improvements to intended improvements to improving upon past 
 process are identified (when process are identified (when assessment or making plans 
 needed) and specific needed) and moderate to improve assessment in 
 changes to the assessment changes to the assessment future iterations is 
 process are detailed. process, or general plans for proposed. 
  improvement of assessment  


  process are proposed.  


Recommendations: 
• At present, there are no key assessments.  As such, there is no evidence of improvement to existing assessments.  As the program works 


to implement other recommendations made earlier in this review about analyzing data, the process should include an expectation that 
faculty evaluate the efficacy of program assessments to insure data being gathered has strong validity (e.g., construct validity) and 
reliability in relationship to the program SLOs. 
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Clearly Stated Programmatic Student Learning Outcomes (SLOs) 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Clarity and All SLOs are stated with clarity SLOs generally contain 
precise verbs, rich 
description of the 
knowledge, skills and value 
domains expected of 
students. 


SLOs are inconsistently 
defined for the program, 
descriptions of the 
knowledge, skill and value 
domains are present but 
lack consistent precision. 


3 


specificity and specificity including 
 precise verbs and rich 
 descriptions of the knowledge, 
 skills and value domains 
 expected of students upon 
 completing the program. 


Student-Centered All SLOs are stated in 
student-centered terms (i.e. 
what a student should 
know, think, or do). 


Most SLOs are stated in 
student-centered terms. 


Some SLO’s are stated in 
student-centered terms. 


3 


Expectation Level SLO’s exceed basic SLO’s meet the basic SLOs meet only a portion of 


3 


 expectations established by expectations established by the expectations 
 the University and other the University and other established by the 
 necessary approving necessary approving University or other 
 organizations required of organizations required of necessary approving 
 the submitting unit. the submitting unit. organizations required of 
   the submitting unit. 


Recommendations: 
• Program faculty found areas to better align SLOs with the curricular framework. The process allowed for improved alignment for students. 
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Programmatic Curricular Map 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Content 
Alignment 


All SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Most SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Common classes or learning 
activities are identified for 
all students completing the 
program but most SLO’s are 
not clearly mapped to 
classes or activities. 


3 


Student Learning 
Development of 
SLOs (Learning 
Benchmarks) 


Curricular Map clearly 
identifies the progression of 
student learning relative to 
all SLOs at specific points in 
the curriculum 


Curricular Map identifies 
levels of expected learning 
relative to most SLOs at 
specific points in the 
curriculum. 


Curricular Map identifies 
expected levels of learning 
for some SLOs at specific 
points in the curriculum. 


3 


Student 
Engagement 


Classes and/or activities 
engage students in the work 
outlined in the SLOs. 


Classes and/or activities 
engage students in the work 
outlined by most of the 
SLOs 


Classes and/or activities do 
not consistently engage 
students in the work 
outlined by most of the 
SLOs. 


3 


Recommendations: 
• CACREP previously had over 170 standard indicators but this process was revised to a selected group of standard indicators used to 


gather candidate evidence. The Broad Areas of Counseling Practice (BACP) framework was used to conceptually group selected 
outcomes. Faculty focused on which courses evidence was gathered through key assessments and the frequency by which indicators are 
measured. 
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Alignment with IPFW Baccalaureate Framework 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


IPFW Specific, clearly defined, Generally defined student- Program-Level SLO’s are 


N/A 


Baccalaureate student-centered Program- centered Program-Level aligned to some foundation 
Framework Level SLO’s are aligned to SLO’s are aligned to all areas of the IPFW 
Alignment all foundation areas of the foundation areas of the Baccalaureate Framework. 


 IPFW Baccalaureate IPFW Baccalaureate  


 Framework. Framework.  


Recommendations: 
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Assessment Plan – Part 1 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Relationship 
between 
assessments and 
SLOs 


Detail is provided regarding 
SLO-to-measure match. 
Specific items included on 
the assessment are linked 
to SLOs. The match is 
affirmed by faculty subject 
experts. 


Description of how SLOs 
relate to assessment is 
general but sufficient to 
show alignment. 


Description of how SLOs 
relate to assessment is 
incomplete or too general 
to provide sufficient 
information for use in 
determining progress 
toward SLO. 


3 


Types of Measures All SLOs are assessed using 
at least two measures 
including at least one direct 
measure 


Most SLOs are assessed 
using at least one direct 
measure. 


Most SLOs are either 
assessed using only indirect 
measures or are not 
assessed. 


3 


Recommendations: 
• The program utilizes multiple measures to gather evidence. As required by CACREP, program key assessments gather evidence over 


multiple courses allowing evidence of  student mastery of SLOs to be gathered at multiple points. 
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Assessment Plan – Part 2 


Established 
Results 


Statements of desired 
results (data targets) 
provide useful comparisons 
and detailed timelines for 
completion. 


Statements of desired 
results provide a basic data 
target and a general 
timeline for completion. 


Statements of desired 
results are missing or 
unrealistic for completion. 3 


Data Collection 
and Design 
Integrity 


The data collection process 
is sound, clearly explained, 
and appropriately specific 
to be actionable. 


Enough information is 
provided to understand the 
data collection process with 
limited methodological 
concerns. 


Limited information is 
provided about the data 
collection process or 
includes sufficient flaws to 
nullify any conclusions 
drawn from the data 


3 


Evidence of 
Reliability of 
Measures 


Methods used to ensure 
reliability of findings are 
clearly explained and 
consistently support 
drawing meaningful 
conclusions. 


Methods used to ensure 
reliability of findings are 
stated and generally 
support drawing meaningful 
conclusions. 


Methods to ensure 
reliability of findings are 
insufficient for drawing 
meaningful conclusions. 


3 


Recommendations: 
• Program faculty has worked to develop ranges of acceptable performance to determine if courses have enough rigor.  
• School counseling faculty has done a great job of documenting their efforts to improve reliability of measures, working with multiple 


faculty teaching in courses, to insure reliability of findings. 
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Reporting Results 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Presentation of 
Results 


Results are clearly present 
and directly related to SLOs. 
Results consistently 
demonstrate student 
achievement relative to 
stated SLOs. Results are 
derived from generally 
accepted practices for 
student learning outcomes 
assessment. 


Results are present and 
related to SLOs. Results 
generally demonstrate 
student achievement 
relative to stated SLOs. 
Results are derived from 
generally accepted practices 
for student learning 
outcomes assessment. 


Results are provided but do 
not clearly relate to SLO’s. 
Results inconsistently 
demonstrate student 
achievement relative to 
stated SLO’s. Use of 
generally accepted practices 
for student learning 
outcomes assessment is 
unclear. 


3 


Historical Results Past iterations of results are 
provided for most 
assessments to provide 
context for current results. 


Past iterations of results are 
provided for the majority of 
assessments to provide 
context for current results. 


Limited or no iterations of 
prior results are provided. 


3 


Interpretation of 
Results 


Interpretations of results 
are reasonable given the 
SLOs, desired levels of 
student learning and 
methodology employed. 
Multiple faculty interpreted 
the results including an 
interpretation of how 
classes/activities might have 
affected the results. 


Interpretations of results 
are reasonable given the 
SLO’s, desired levels of 
student learning and 
methodology employed. 
Multiple faculty interpreted 
the results. 


Interpretation of results 
does not adequately refer 
to stated SLO’s or identify 
expectations for student 
learning relative to SLO’s. 
The interpretation does not 
include multiple faculty. 


3 


Recommendations: 
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• The program is presently working with Limited Lecturers to make certain they understand that graded course assignments do not have to 
be tied directly to how they evaluate candidates using program key assessments. 


• There is evidence of multiple efforts by program faculty to report data both to CACREP but to local, external stakeholders for the purpose 
of making program improvements and to evaluate student performance. 
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Report Dissemination and Collaboration 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Documents and Information is routinely Information is provided to Information is not 


3 


results are shared provided to all faculty with all faculty through an distributed to all faculty or 
with faculty multiple opportunities for effective mode and with provides insufficient detail 


 collaboration to build sufficient detail to be to be meaningful. 
 meaningful future plans. meaningful.  


Documents and Information is routinely Information is shared with Information is not 


3 


results are shared provided to stakeholders stakeholders (beyond distributed to stakeholders 
with other (beyond faculty) with faculty) through an effective (beyond faculty) or provides 
stakeholders multiple opportunities for mode and with sufficient insufficient detail to be 


 collaboration to build detail to be meaningful. Meaningful. 
 Meaningful future plans.   


Recommendations: 
• In addition to the Unit Advisory Council meetings in the School of Education, there is a separate Mental Health Advisory Board that 


meets in January to further analyze data and offer input into program improvements. 
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Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 1 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Programmatic and Evidence reported Evidence reported Assessment findings are 


2 


Curricular demonstrates a consistent demonstrates assessment reported but insufficient 
Improvement pattern of an integrated of student learning relative evidence of curricular or 


 assessment, pedagogy and to SLO’s and describes pedagogical changes are 
 curricular approach that curricular and/or present and limited or no 
 assesses student pedagogical changes evidence of an emergent 
 performance relative to planned or made as a result pattern of assess/curricular 
 SLOs, uses assessment data of assessment of student or pedagogical change/re- 
 to make curricular and/or learning. Some evidence of assess is demonstrated. 
 pedagogical changes and re- an emergent pattern of  
 assesses learning to assess/curricular or  
 determine how or the pedagogical change/ re-  
 extent to which the change assess is demonstrated.  
 positively influenced   


 student learning.   


Recommendations: 
• The program is at an acceptable level, but is currently working to implement revised assessments.  As a result, the program faculty are still 


working toward documenting program revisions that were implemented as a direct result of using available data to drive program 
improvement. 
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Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 2 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Improvement of Past and current Past and current Past and current 


3 


Assessment assessment process are assessment process are assessment process are 
Process critically evaluated, critically evaluated, sporadically evaluated, 
(mechanics) including acknowledgement including acknowledgement including acknowledgement 


 of flaws, present and of flaws, present and of flaws, but no evidence of 
 intended improvements to intended improvements to improving upon past 
 process are identified (when process are identified (when assessment or making plans 
 needed) and specific needed) and moderate to improve assessment in 
 changes to the assessment changes to the assessment future iterations is 
 process are detailed. process, or general plans for proposed. 
  improvement of assessment  


  process are proposed.  


Recommendations: 
• Program faculty are making minor changes to program key assessments to improve clarity and rigor.   
• The program was just nationally accredited in 2019 and key assessments are well established to the program. 
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Clearly Stated Programmatic Student Learning Outcomes (SLOs) 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Clarity and All SLOs are stated with clarity SLOs generally contain 
precise verbs, rich 
description of the 
knowledge, skills and value 
domains expected of 
students. 


SLOs are inconsistently 
defined for the program, 
descriptions of the 
knowledge, skill and value 
domains are present but 
lack consistent precision. 


3 


specificity and specificity including 
 precise verbs and rich 
 descriptions of the knowledge, 
 skills and value domains 
 expected of students upon 
 completing the program. 


Student-Centered All SLOs are stated in 
student-centered terms (i.e. 
what a student should 
know, think, or do). 


Most SLOs are stated in 
student-centered terms. 


Some SLO’s are stated in 
student-centered terms. 


3 


Expectation Level SLO’s exceed basic SLO’s meet the basic SLOs meet only a portion of 


3 


 expectations established by expectations established by the expectations 
 the University and other the University and other established by the 
 necessary approving necessary approving University or other 
 organizations required of organizations required of necessary approving 
 the submitting unit. The submitting unit. Organizations required of 
   the submitting unit. 


Recommendations: 
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Programmatic Curricular Map 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Content 
Alignment 


All SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Most SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Common classes or learning 
activities are identified for 
all students completing the 
program but most SLO’s are 
not clearly mapped to 
classes or activities. 


3 


Student Learning 
Development of 
SLOs (Learning 
Benchmarks) 


Curricular Map clearly 
identifies the progression of 
student learning relative to 
all SLOs at specific points in 
the curriculum 


Curricular Map identifies 
levels of expected learning 
relative to most SLOs at 
specific points in the 
curriculum. 


Curricular Map identifies 
expected levels of learning 
for some SLOs at specific 
points in the curriculum. 


3 


Student 
Engagement 


Classes and/or activities 
engage students in the work 
outlined in the SLOs. 


Classes and/or activities 
engage students in the work 
outlined by most of the 
SLOs 


Classes and/or activities do 
not consistently engage 
students in the work 
outlined by most of the 
SLOs. 


3 


Recommendations: 
• For this report, program outcomes that were universal with regard to pedagogy.  As such, program outcomes related to specific disciplines 


are not analyzed per se, but they are tracked, analyzed, and reported on at the individual program level. 
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Alignment with IPFW Baccalaureate Framework 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


IPFW Specific, clearly defined, Generally defined student- Program-Level SLO’s are 


3 


Baccalaureate student-centered Program- centered Program-Level aligned to some foundation 
Framework Level SLO’s are aligned to SLO’s are aligned to all areas of the IPFW 
Alignment all foundation areas of the foundation areas of the Baccalaureate Framework. 


 IPFW Baccalaureate IPFW Baccalaureate  


 Framework. Framework.  


Recommendations: 
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Assessment Plan – Part 1 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Relationship 
between 
assessments and 
SLOs 


Detail is provided regarding 
SLO-to-measure match. 
Specific items included on 
the assessment are linked 
to SLOs. The match is 
affirmed by faculty subject 
experts. 


Description of how SLOs 
relate to assessment is 
general but sufficient to 
show alignment. 


Description of how SLOs 
relate to assessment is 
incomplete or too general 
to provide sufficient 
information for use in 
determining progress 
toward SLO. 


3 


Types of Measures All SLOs are assessed using 
at least two measures 
including at least one direct 
measure 


Most SLOs are assessed 
using at least one direct 
measure. 


Most SLOs are either 
assessed using only indirect 
measures or are not 
assessed. 


2 


Recommendations: 
• Metrics were clearly identified to specific outcomes.  
• Standard 7 is only measured by one program key assessment.  Faculty are encouraged to look at multiple measures to better determine 


candidate performance against this standard. 







Secondary Education, Pg. 5 


Assessment Plan – Part 2 


Established 
Results 


Statements of desired 
results (data targets) 
provide useful comparisons 
and detailed timelines for 
completion. 


Statements of desired 
results provide a basic data 
target and a general 
timeline for completion. 


Statements of desired 
results are missing or 
unrealistic for completion. 3 


Data Collection 
and Design 
Integrity 


The data collection process 
is sound, clearly explained, 
and appropriately specific 
to be actionable. 


Enough information is 
provided to understand the 
data collection process with 
limited methodological 
concerns. 


Limited information is 
provided about the data 
collection process or 
includes sufficient flaws to 
nullify any conclusions 
drawn from the data 


3 


Evidence of 
Reliability of 
Measures 


Methods used to ensure 
reliability of findings are 
clearly explained and 
consistently support 
drawing meaningful 
conclusions. 


Methods used to ensure 
reliability of findings are 
stated and generally 
support drawing meaningful 
conclusions. 


Methods to ensure 
reliability of findings are 
insufficient for drawing 
meaningful conclusions. 


2 


Recommendations: 
• Not specific to any one program, but the School of Education could benefit from looking at ways to improve evidence of reliability of 


measures.  This may be possible as we look at systems for gathering and analyzing key assessment data. Historically, we have used 
TaskStream. There is some use of GoReact and there is conversation about piloting key assessment collection and analysis via 
Brightspace. 
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Reporting Results 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Presentation of 
Results 


Results are clearly present 
and directly related to SLOs. 
Results consistently 
demonstrate student 
achievement relative to 
stated SLOs. Results are 
derived from generally 
accepted practices for 
student learning outcomes 
assessment. 


Results are present and 
related to SLOs. Results 
generally demonstrate 
student achievement 
relative to stated SLOs. 
Results are derived from 
generally accepted practices 
for student learning 
outcomes assessment. 


Results are provided but do 
not clearly relate to SLO’s. 
Results inconsistently 
demonstrate student 
achievement relative to 
stated SLO’s. Use of 
generally accepted practices 
for student learning 
outcomes assessment is 
unclear. 


3 


Historical Results Past iterations of results are 
provided for most 
assessments to provide 
context for current results. 


Past iterations of results are 
provided for the majority of 
assessments to provide 
context for current results. 


Limited or no iterations of 
prior results are provided. 


3 


Interpretation of 
Results 


Interpretations of results 
are reasonable given the 
SLOs, desired levels of 
student learning and 
methodology employed. 
Multiple faculty interpreted 
the results including an 
interpretation of how 
classes/activities might have 
affected the results. 


Interpretations of results 
are reasonable given the 
SLO’s, desired levels of 
student learning and 
methodology employed. 
Multiple faculty interpreted 
the results. 


Interpretation of results 
does not adequately refer 
to stated SLO’s or identify 
expectations for student 
learning relative to SLO’s. 
The interpretation does not 
include multiple faculty. 


3 


Recommendations: 
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Report Dissemination and Collaboration 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Documents and Information is routinely Information is provided to Information is not 


3 


results are shared provided to all faculty with all faculty through an distributed to all faculty or 
with faculty multiple opportunities for effective mode and with provides insufficient detail 


 collaboration to build sufficient detail to be to be meaningful. 
 meaningful future plans. meaningful.  


Documents and Information is routinely Information is shared with Information is not 


3 


results are shared provided to stakeholders stakeholders (beyond distributed to stakeholders 
with other (beyond faculty) with faculty) through an effective (beyond faculty) or provides 
stakeholders multiple opportunities for mode and with sufficient insufficient detail to be 


 collaboration to build detail to be meaningful. meaningful. 
 meaningful future plans.   


Recommendations: 
• Faculty are meeting monthly to review data and recommend changes based on evidence gathered. Additionally, the program conducts 


advisory council meetings once a semester to allow for additional interpretation. 
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Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 1 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Programmatic and Evidence reported Evidence reported Assessment findings are 


3 


Curricular demonstrates a consistent demonstrates assessment reported but insufficient 
Improvement pattern of an integrated of student learning relative evidence of curricular or 


 assessment, pedagogy and to SLO’s and describes pedagogical changes are 
 curricular approach that curricular and/or present and limited or no 
 assesses student pedagogical changes evidence of an emergent 
 performance relative to planned or made as a result pattern of assess/curricular 
 SLOs, uses assessment data of assessment of student or pedagogical change/re- 
 to make curricular and/or learning. Some evidence of assess is demonstrated. 
 pedagogical changes and re- an emergent pattern of  
 assesses learning to assess/curricular or  
 determine how or the pedagogical change/ re-  
 extent to which the change assess is demonstrated.  
 positively influenced   


 student learning.   


Recommendations: 
• Faculty looking at how program assessments may show the effect of the COVID pandemic disruption to candidate performance. 
• Standard 6 speaks to professional development and ethics. Several of the assessments address ethics, but faculty are looking to see how to 


ensure assessments address the need for professional development. 
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Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 2 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Improvement of Past and current Past and current Past and current 


3 


Assessment assessment process are assessment process are assessment process are 
Process critically evaluated, critically evaluated, sporadically evaluated, 
(mechanics) including acknowledgement including acknowledgement including acknowledgement 


 of flaws, present and of flaws, present and of flaws, but no evidence of 
 intended improvements to intended improvements to improving upon past 
 process are identified (when process are identified (when assessment or making plans 
 needed) and specific needed) and moderate to improve assessment in 
 changes to the assessment changes to the assessment future iterations is 
 process are detailed. Process, or general plans for proposed. 
  Improvement of assessment  


  process are proposed.  


Recommendations: 
• The program has a clear plan for providing remediation to students not meeting standard. It was noted a small number of students need 


more help in citing sources to demonstrate their ability to use theory to support their work. 
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Clearly Stated Programmatic Student Learning Outcomes (SLOs) 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Clarity and All SLOs are stated with clarity SLOs generally contain 
precise verbs, rich 
description of the 
knowledge, skills and value 
domains expected of 
students. 


SLOs are inconsistently 
defined for the program, 
descriptions of the 
knowledge, skill and value 
domains are present but 
lack consistent precision. 


3 


specificity and specificity including 
 precise verbs and rich 
 descriptions of the knowledge, 
 skills and value domains 
 expected of students upon 
 completing the program. 


Student-Centered All SLOs are stated in 
student-centered terms (i.e. 
what a student should 
know, think, or do). 


Most SLOs are stated in 
student-centered terms. 


Some SLO’s are stated in 
student-centered terms. 


3 


Expectation Level SLO’s exceed basic SLO’s meet the basic SLOs meet only a portion of 


3 


 expectations established by expectations established by the expectations 
 the University and other the University and other established by the 
 necessary approving necessary approving University or other 
 organizations required of organizations required of necessary approving 
 the submitting unit. The submitting unit. Organizations required of 
   the submitting unit. 


Recommendations: 
• The program is using the current CEC national program standards and the language is actively aligned to candidate knowledge, skills, and disposition. 
• Program faculty have noted a concern about the expectations associated with the national standards given the lack of experience of candidates in the 


field. 
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Programmatic Curricular Map 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Content 
Alignment 


All SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Most SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Common classes or learning 
activities are identified for 
all students completing the 
program but most SLO’s are 
not clearly mapped to 
classes or activities. 


3 


Student Learning 
Development of 
SLOs (Learning 
Benchmarks) 


Curricular Map clearly 
identifies the progression of 
student learning relative to 
all SLOs at specific points in 
the curriculum 


Curricular Map identifies 
levels of expected learning 
relative to most SLOs at 
specific points in the 
curriculum. 


Curricular Map identifies 
expected levels of learning 
for some SLOs at specific 
points in the curriculum. 


3 


Student 
Engagement 


Classes and/or activities 
engage students in the work 
outlined in the SLOs. 


Classes and/or activities 
engage students in the work 
outlined by most of the 
SLOs 


Classes and/or activities do 
not consistently engage 
students in the work 
outlined by most of the 
SLOs. 


3 


Recommendations: 
• The program curriculum map in the institutional report does not fully show the progression of candidate development as they matriculate 


through core courses. This is due to the way curriculum is mapped in the report template, and not due to the program. 
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Alignment with IPFW Baccalaureate Framework 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


IPFW Specific, clearly defined, Generally defined student- Program-Level SLO’s are 


N/A 


Baccalaureate student-centered Program- centered Program-Level aligned to some foundation 
Framework Level SLO’s are aligned to SLO’s are aligned to all areas of the IPFW 
Alignment all foundation areas of the foundation areas of the Baccalaureate Framework. 


 IPFW Baccalaureate IPFW Baccalaureate  


 Framework. Framework.  


Recommendations: 
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Assessment Plan – Part 1 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Relationship 
between 
assessments and 
SLOs 


Detail is provided regarding 
SLO-to-measure match. 
Specific items included on 
the assessment are linked 
to SLOs. The match is 
affirmed by faculty subject 
experts. 


Description of how SLOs 
relate to assessment is 
general but sufficient to 
show alignment. 


Description of how SLOs 
relate to assessment is 
incomplete or too general 
to provide sufficient 
information for use in 
determining progress 
toward SLO. 


3 


Types of Measures All SLOs are assessed using 
at least two measures 
including at least one direct 
measure 


Most SLOs are assessed 
using at least one direct 
measure. 


Most SLOs are either 
assessed using only indirect 
measures or are not 
assessed. 


3 


Recommendations: 
• The program has multiple assessments that measure program outcomes at least a couple of times each. 
• The state licensure exam (program assessment one) further demonstrates candidate mastery of all program outcomes. 
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Assessment Plan – Part 2 


Established 
Results 


Statements of desired 
results (data targets) 
provide useful comparisons 
and detailed timelines for 
completion. 


Statements of desired 
results provide a basic data 
target and a general 
timeline for completion. 


Statements of desired 
results are missing or 
unrealistic for completion. 3 


Data Collection 
and Design 
Integrity 


The data collection process 
is sound, clearly explained, 
and appropriately specific 
to be actionable. 


Enough information is 
provided to understand the 
data collection process with 
limited methodological 
concerns. 


Limited information is 
provided about the data 
collection process or 
includes sufficient flaws to 
nullify any conclusions 
drawn from the data 


3 


Evidence of 
Reliability of 
Measures 


Methods used to ensure 
reliability of findings are 
clearly explained and 
consistently support 
drawing meaningful 
conclusions. 


Methods used to ensure 
reliability of findings are 
stated and generally 
support drawing meaningful 
conclusions. 


Methods to ensure 
reliability of findings are 
insufficient for drawing 
meaningful conclusions. 


2 


Recommendations: 
• Program data is regularly analyzed from the current program assessments, but as observed in all education programs, evidence of 


reliability of measures remains a system challenge for the Education Unit.  
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Reporting Results 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Presentation of 
Results 


Results are clearly present 
and directly related to SLOs. 
Results consistently 
demonstrate student 
achievement relative to 
stated SLOs. Results are 
derived from generally 
accepted practices for 
student learning outcomes 
assessment. 


Results are present and 
related to SLOs. Results 
generally demonstrate 
student achievement 
relative to stated SLOs. 
Results are derived from 
generally accepted practices 
for student learning 
outcomes assessment. 


Results are provided but do 
not clearly relate to SLO’s. 
Results inconsistently 
demonstrate student 
achievement relative to 
stated SLO’s. Use of 
generally accepted practices 
for student learning 
outcomes assessment is 
unclear. 


3 


Historical Results Past iterations of results are 
provided for most 
assessments to provide 
context for current results. 


Past iterations of results are 
provided for the majority of 
assessments to provide 
context for current results. 


Limited or no iterations of 
prior results are provided. 


2 


Interpretation of 
Results 


Interpretations of results 
are reasonable given the 
SLOs, desired levels of 
student learning and 
methodology employed. 
Multiple faculty interpreted 
the results including an 
interpretation of how 
classes/activities might have 
affected the results. 


Interpretations of results 
are reasonable given the 
SLO’s, desired levels of 
student learning and 
methodology employed. 
Multiple faculty interpreted 
the results. 


Interpretation of results 
does not adequately refer 
to stated SLO’s or identify 
expectations for student 
learning relative to SLO’s. 
The interpretation does not 
include multiple faculty. 


3 


Recommendations: 
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• Program faculty noted that analyzing available data for historical trends is limited and could be improved upon for 2021. 
• Program faculty regularly review and analyze program assessment data. 
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Report Dissemination and Collaboration 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Documents and Information is routinely Information is provided to Information is not 


3 


results are shared provided to all faculty with all faculty through an distributed to all faculty or 
with faculty multiple opportunities for effective mode and with provides insufficient detail 


 collaboration to build sufficient detail to be to be meaningful. 
 meaningful future plans. meaningful.  


Documents and Information is routinely Information is shared with Information is not 


3 


results are shared provided to stakeholders stakeholders (beyond distributed to stakeholders 
with other (beyond faculty) with faculty) through an effective (beyond faculty) or provides 
stakeholders multiple opportunities for mode and with sufficient insufficient detail to be 


 collaboration to build detail to be meaningful. meaningful. 
 meaningful future plans.   


Recommendations: 
• As with other education programs, faculty regularly review assessment data and utilize the Unit Advisory Council to seek stakeholder 


feedback. 
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Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 1 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Programmatic and Evidence reported Evidence reported Assessment findings are 


3 


Curricular demonstrates a consistent demonstrates assessment reported but insufficient 
Improvement pattern of an integrated of student learning relative evidence of curricular or 


 assessment, pedagogy and to SLO’s and describes pedagogical changes are 
 curricular approach that curricular and/or present and limited or no 
 assesses student pedagogical changes evidence of an emergent 
 performance relative to planned or made as a result pattern of assess/curricular 
 SLOs, uses assessment data of assessment of student or pedagogical change/re- 
 to make curricular and/or learning. Some evidence of assess is demonstrated. 
 pedagogical changes and re- an emergent pattern of  
 assesses learning to assess/curricular or  
 determine how or the pedagogical change/ re-  
 extent to which the change assess is demonstrated.  
 positively influenced   


 student learning.   


Recommendations: 
• The program regularly uses data to drive program change. It was noted that new CEC standards being implemented in 2021 will require 


revisions to the program, specifically revisions to program key assessments (prior to data having to be reported in 2022). 
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Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 2 


 Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Improvement of Past and current Past and current Past and current 


3 


Assessment assessment process are assessment process are assessment process are 
Process critically evaluated, critically evaluated, sporadically evaluated, 
(mechanics) including acknowledgement including acknowledgement including acknowledgement 


 of flaws, present and of flaws, present and of flaws, but no evidence of 
 intended improvements to intended improvements to improving upon past 
 process are identified (when process are identified (when assessment or making plans 
 needed) and specific needed) and moderate to improve assessment in 
 changes to the assessment changes to the assessment future iterations is 
 process are detailed. process, or general plans for proposed. 
  improvement of assessment  


  process are proposed.  


Recommendations: 
• This will be an area of emphasis for 2021 as the program has to revise program key assessments due to new CEC standards, as well as, the 


implementation of the new state exam that goes into effect September 2021.   


 





